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Article Info Abstract

This study investigates the educational experiences of international students in

Received: 2025-04-21 Turkish vocational higher education through the lens of Social Identity Theory. Using
a qualitative, phenomenological approach, data were collected via focus group

Accepted: 2025-06-20 interviews with 15 international students from diverse national backgrounds.
Thematic analysis revealed five main themes: sense of belonging, social identity and
intergroup differentiation, experiences of discrimination, coping strategies, and
language and communication barriers. Findings indicate that students face systemic
and interpersonal challenges, including social exclusion, microaggressions, and
identity marginalization. Despite these obstacles, many demonstrate resilience
through peer solidarity, religious faith, and personal determination. The "us versus
them" dynamic and linguistic difficulties further complicate students' integration and
identity negotiation processes. Positive teacher-student relationships and inclusive
classroom practices emerged as significant factors supporting belonging and
motivation. The research highlights the importance of inclusive pedagogical
strategies, institutional support systems, and culturally responsive policies in
fostering migrant student success. Ultimately, the study emphasizes the need to view
migrant students not just through a deficit lens but as active agents capable of
resilience and transformation. The findings have implications for higher education
institutions aiming to develop equitable and inclusive environments for international
students.
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Introduction

The increasing migration flows due to globalization's impact profoundly affect the
demographic structure and social institutions. Education systems are among the institutions
most impacted by this transformation. Gathering individuals from diverse cultural
backgrounds in the same educational environment has made multicultural structures
inevitable. This situation becomes even more pronounced in countries like Turkiye, both
receiving and transit countries for migration, particularly with a noticeable increase in
international students at the higher education level. However, this quantitative increase does
not necessarily mean that international students are fully integrated into the education

system and have the opportunity to receive education under equal conditions.
‘ © 2026 by the authors. This work is licensed under a Creative Commons Attribution 4.0 (CC BY 4.0)
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While trying to adapt to a new academic education system, international students must also
cope with complex social processes such as identity, belonging, and visibility. In this context,
evaluating the educational experiences of international students solely through academic
success or failure is insufficient, because students' social interactions in the school
environment, the groups they feel they belong to, and how they cope with intergroup relations

are among the factors that directly shape their educational processes.

In this study, the educational experiences of international students are examined within the
framework of Social Identity Theory (Tajfel & Turner, 1979). According to this theory,
individuals define their identities through their characteristics and the social groups they
belong to. These intergroup interactions directly affect an individual's self-perception, self-
confidence, and sense of belonging. Educational institutions are fundamental social spaces
where individuals construct and reshape their social identities. Therefore, exclusionary
attitudes and discriminatory practices that international students encounter in the school
environment can erode their social identities, weaken their sense of belonging, and negatively

impact their psychosocial adjustment processes.

In this context, the primary aim of this research is to understand the development of social
identity, sense of belonging, and experiences of discrimination among international students
studying at the university. The research examines how international students position
themselves in the school environment, which social groups they feel they belong to, and what
social identity they develop within the "us" versus "them" distinction. Additionally, the study
focuses on how relationships with teachers and peers affect this identity development, what
factors support or weaken students' sense of belonging, and what coping strategies they

develop against experiences of discrimination and exclusion.

This study examines the educational experiences of international students within the
framework of Social Identity Theory (Tajfel & Turner, 1979). It investigates how students
develop a group identity based on their social interactions. The main research question within
this framework is: "How do international students develop a group identity based on the social
interactions they encounter in their educational processes, and how does this identity
development shape their sense of belonging and experiences of discrimination?" Thus, by
focusing on how international students construct their social identities through their
educational interactions, this study deepens theoretical insights and sets the stage for
critically examining the institutional structures and societal dynamics that shape these

experiences.

Migration is not merely an individual experience; it is also a process that transforms the
structure of social institutions. Turkiye's steadily increasing international student population
necessitates that higher education institutions re-evaluate their inclusivity, equality, and
multiculturalism principles. The study to be conducted in line with these questions aims to
understand the educational experiences of international students studying at the university

more in-depth and multidimensionally. Revealing the impact of international students' social
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identity construction processes on their academic motivation and success is essential both
for highlighting the challenges experienced at the individual level and the institutional
shortcomings. Furthermore, the findings will contribute to developing more inclusive and
equitable policies in higher education institutions. In this context, this research aims to
contribute to understanding international students' social identity construction processes
and developing guiding recommendations for education policies and practices. Moreover, the
application of Social Identity Theory in the university context has the potential to provide a

theoretical contribution to the literature.
Conceptual Framework

Social Identity Theory: Theoretical Foundations

Social Identity Theory (SIT), initially developed by Henri Tajfel and further expanded by John
Turner in the 1970s, has become one of the most influential theories in social psychology for
explaining how individuals derive a sense of identity through their membership in social
groups (Edison et al., 2021; Hornsey, 2008; Tajfel & Turner, 1979). The theory posits that
people’s self-concept is composed of both personal identities, derived from individual traits

and experiences, and social identity, which is based on one's group affiliations (Xiang, 2021).

At the core of SIT are three interrelated psychological processes: social categorization, social
identification, and social comparison (Ashforth & Mael, 1989; Tajfel & Turner, 2004). These
processes help individuals make sense of their social environments and define their position
within them. Social categorization refers to the process through which individuals classify
themselves and others into social groups based on ethnicity, gender, nationality, or
institutional affiliation (Adams et al., 2018). This simplification of the social world enables
individuals to navigate social interactions more efficiently and contributes to in-group
favoritism and out-group bias (Tajfel, 1974; Liberman et al., 2017). Even minimal
categorization—such as assigning individuals to arbitrary groups—has been shown to create
preferences for one’s group (Tajfel et al., 1971). Social identification involves internalizing a
group’s norms, values, and goals, leading individuals to experience emotional and
psychological alignment with that group (Ashforth & Mael, 1989). This identification provides
a sense of belonging and contributes significantly to self-esteem and psychological security
(Nwosu & Uguru, 2021; Simbula et al., 2023). For migrant students, such identification can
manifest in peer groups, ethnic communities, or institutional environments. Social
comparison entails evaluating one’s group relative to others. This process can influence
individuals’ self-perception, depending on whether the comparison results in a sense of
superiority or inferiority (Tajfel & Turner, 2004). Favorable comparisons can enhance group
cohesion and self-esteem, while unfavorable comparisons may lead to feelings of

marginalization or identity threat (Friesen & Besley, 2013).

These processes are especially relevant in educational contexts where group boundaries—
such as native vs. migrant, or majority vs. minority—may be highly salient. In higher

education, where diversity is increasing, migrant students may encounter both inclusionary
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and exclusionary dynamics that influence how they perceive themselves and how they are
perceived by others (Dadak & Demir, 2020; Bat-Chava, 2000).

Empirical research has shown that individuals derive significant emotional meaning from
their group memberships, and this emotional significance shapes their behaviors and
attitudes toward in-groups and out-groups (Hornsey, 2008; Edison et al., 2021). When
individuals perceive their social identity as threatened—either through exclusion,
stereotyping, or institutional discrimination—they may adopt various identity management
strategies, including individual mobility (seeking to join higher-status groups), social
creativity (redefining group attributes positively), or social competition (actively seeking to
elevate the group’s status) (Ellemers et al., 2004; Bat-Chava, 2000). Understanding social
identity dynamics is thus crucial in educational settings where students from diverse cultural
backgrounds interact. Migrant students’ experiences of belonging, recognition, and
participation are closely tied to how their social identities are constructed and negotiated
within the institutional culture (Charman & Tyson, 2023; Spears, 2017). When institutions
foster inclusive environments that affirm diverse identities, students are more likely to
experience positive identity integration, which enhances educational engagement and well-

being (Moran & Sussman, 2014; Tjimuku & Atiku, 2024).

SIT also provides a theoretical lens to explore how group-based dynamics contribute to
structural inequalities, such as prejudice, discrimination, and intergroup conflict (Brown,
2000; Hogg et al., 2017). For example, when dominant groups perceive their status as
threatened by the presence of migrant students, they may reinforce exclusionary practices or
stereotypes that further marginalize these groups (Curatman et al., 2019; Haslam et al.,
2008). On the other hand, promoting shared social identity in educational spaces, such as
emphasizing collective goals or inclusive norms, has reduced intergroup tensions and fostered
solidarity (Hogg et al., 2012). In leadership and institutional engagement, SIT suggests that
leaders perceived as prototypical of the in-group are more trusted and seen as more effective,
particularly when group membership is central to individuals’ identities (Hogg et al., 2012;
Sun, 2013). In multicultural classrooms, teachers who acknowledge and reflect the diverse
identities of their students are better positioned to gain trust and facilitate meaningful
learning. From an applied perspective, SIT has informed interventions in various fields—
including education, organizational behavior, health communication, and political science—
by offering insights into how identity processes shape attitudes and behaviors (Ashforth &
Mael, 1989; Spears, 2017; Moran & Sussman, 2014). In educational policy and curriculum
design, attention to social identity can help build inclusive structures that support all

learners.

In summary, Social Identity Theory offers a comprehensive framework for analyzing how
migrant students perceive themselves, are perceived by others, and navigate institutional
environments. By examining the interplay between group membership, emotional

significance, and intergroup dynamics, the theory provides valuable tools for understanding
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and addressing the challenges and opportunities associated with cultural diversity in

education (Jaspal, 2015; Draper & Dingle, 2021).
Migrant Students and Social Role Identity

Migration is a multifaceted phenomenon that significantly reshapes individual lives,
particularly through transforming and reconstructing social identities. Migrant students often
face the dual challenge of maintaining their cultural heritage while adapting to new
educational and social environments. This tension may bring about identity conflicts, as
different aspects of the self—ethnic, cultural, and academic—may come into conflict or require
renegotiation (Timotijevi¢ & Breakwell, 2000). Identity threats impact a person’s self-esteem,

social inclusion, and psychological well-being (Raja et al., 2021).

Social identity, particularly ethnic identity, shapes students’ experiences. Ethnic identity
develops from belonging to a specific cultural or social group and is influenced by individual
choices, lived experiences, and external interactions (Henriquez et al., 2021). When cultural
backgrounds—related to language, religion, race, social status, or economic hardship—are
not recognized within educational spaces, students may suffer cultural disconnection, which

diminishes learning motivation (Altugan, 2015).

Social role identity—how one sees oneself in societal roles—gains salience during migration.
Among these roles, the “student” identity is essential, affecting academic performance, peer
relationships, and overall adaptation (Cutuk & Kaya, 2018). Migrant students must reconcile
this identity with pre-existing cultural roles, often engaging in strategies to reduce social
distance and increase acceptance in the host culture (Hack-Polay et al., 2021). These
strategies range from assimilation to selective acculturation and integration, each of which
has differing implications for identity negotiation and well-being (Haider, 2020; Ulbricht et al.,
2022).

As they enter unfamiliar educational systems, migrant students frequently encounter barriers
such as language differences, discriminatory practices, and unfamiliar curricula (Syed et al.,
2011). These challenges complicate their academic integration and weaken student identity
construction. In response, educational researchers have emphasized the importance of
acknowledging students’ cultural identities, fostering inclusive classrooms, and using
intercultural pedagogies to support engagement (Alisa, 2021; Matthews et al., 2014).
Supporting learners' multilingual backgrounds and recognizing their home languages
contribute to psychological well-being and academic success (Rahimian, 2015). Even in online
learning environments, where identity may seem abstracted, academic self-concept and
interaction with educators play vital roles in students' engagement and learning outcomes
(Lu, 2024). Structured support programs—including language training, mentoring, and
culturally responsive counseling—have been shown to facilitate smoother academic and social
transitions (Altugan, 2015; Cutuk & Kaya, 2018). Teachers and school staff who are sensitive
to students’ cultural contexts can significantly influence how comfortably students assume

their student identities. Learning, as a constructivist process, depends heavily on how
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students interact with their environment; therefore, recognizing the socio-cultural resources
they bring is vital.

The strategies migrants adopt—such as assimilation, separation, integration, or
marginalization—reflect their positioning within the host society’s cultural framework (Haider,
2020). These approaches are not only employed by migrants but are also shaped by the
attitudes of host communities toward immigrants (Ulbricht et al., 2022). Consequently, the
dynamics between the host society and migrant populations must be mutually considered in
educational planning and integration policies. Social support systems—peer networks, family
ties, and teacher involvement—play a crucial role in this identity reconstruction. Positive peer
interactions enhance both psychological resilience and social integration (Bayram Ozdemir &
Ozdemir, 2020; Yildirim & Kumcagiz, 2021). Ethnicity, gender, education, skills, religion, and
language competence all influence how successfully migrants adjust (Lucken, 2012).
Maintaining heritage identity has been linked to improved outcomes in mainstream language
acquisition and academic performance, highlighting the risks of over-assimilation (Gu et al.,
2021).

Practical communication skills such as active listening, empathy, and self-disclosure—what
Atan & Bulus (2020) describe as “ego-supportive”—are essential in fostering constructive
relationships and building supportive educational environments. In this regard, school-based
efforts that promote social-emotional learning (SEL) are especially relevant for migrant

students navigating new cultural landscapes (Haider, 2020).

Social identity theory offers a lens for understanding how group belonging shapes individual
self-concept and behavior. From this perspective, cultural adjustment programs and peer
integration activities are essential for adaptation and fostering positive identity development
(Ozyurt & Gtilmez, 2020). Especially for young children, peer relationships significantly affect
emotional and social development, making early intervention vital (Akin & Sani-Bozkurt,
2020; Ozdemir et al., 2021). Intersectional factors—race, ethnicity, gender, language, and
class—interact to shape migrant students' educational experiences and identities (Omanovic
& Langley, 2021). Therefore, equity-focused educational policies must be designed with these

complexities in mind.

Another key component of social role identity formation is psychological resilience, or the
ability to adapt and thrive despite adversity (Yildinm & Kumcagiz, 2021). Resilience is not
fixed; it is a developmental process influenced by positive relationships, goal setting, coping
mechanisms, and confidence-building (Cindiloglu, 2017). For migrant students, supportive
environments—through counseling services, peer mentoring, and community programs—can
significantly enhance this capacity (Jefferies et al., 2019). According to a multisystemic
approach, well-being is co-constructed through relationships between individuals and their
socio-educational environments. Early childhood experiences are critical, laying the
foundation for lifelong learning and identity formation. SEL programs, which build emotional

intelligence, empathy, and decision-making skills, are particularly effective in promoting
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migrant children’s adjustment and academic success. Schools, therefore, serve as key sites
for social connectedness and emotional security (Khawaja et al., 2017; Meroni & Velasco,
2023). Strengthening school-based relationships enhances school success and mental health

outcomes (Konishi & Wong, 2018).

Methodology

This research was conducted using a qualitative research design to understand the
development of social identity, sense of belonging, and experiences of discrimination among
international students studying at the university. Qualitative research provides the
opportunity to examine individuals' experiences, perceptions, and meaning-making processes
in depth (Creswell, 2013). Within the qualitative tradition, the study specifically adopted a
phenomenological design to explore how individuals make sense of a particular lived
experience—in this case, being an international student navigating identity, belonging, and
discrimination in higher education. Phenomenology is particularly suited to studies that aim
to uncover the meanings that participants attribute to their personal and shared experiences
(Moustakas, 1994; van Manen, 1990). This method is essential for evaluating international
students' experiences related to social identity, belonging, and discrimination in both
individual and group dynamics. Focus group interviews were employed as the primary data
collection tool. This approach is aligned with phenomenological inquiry, as it allows
participants to reflect on and articulate their lived experiences in a shared social space, often
bringing out deeper layers of meaning through interaction (Morgan, 1997). Focus group
interviews facilitate the understanding of which factors effectively shape international
students' social identities by comparatively revealing their everyday experiences.
Furthermore, the interaction within the group enabled the deepening of individual narratives
and made visible the reactions of students to similar or different experiences. The shared
space also allowed students to co-construct meaning, which enriched the phenomenological

exploration of how social identity is negotiated in the educational context.
Participants

The study group of this research consists of 15 international students who had been enrolled
for at least one academic semester in vocational departments in Turkiye. The participants
were determined using purposive sampling. In this research, purposive sampling was
preferred because the participants were required to have a specific experience and be qualified
to provide in-depth information about the themes addressed by the study. Purposive sampling
is one of the most frequently used sampling strategies in qualitative research and allows the
researcher to select information-rich individuals (Patton, 2002) consciously. This approach
aims to choose individuals who can provide the most meaningful and insightful information
regarding a particular phenomenon. In this context, students who identify as international
students, have studied at a university in Turkiye for at least one semester, and are thought
to have experiences of social identity, belonging, and discrimination during their educational

process, were included in the sample. The inclusion criteria focused on international students
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who had experienced academic and social integration processes within the Turkish higher
education system. While the study aimed to include participants from diverse national,
cultural, and educational backgrounds, the sample was drawn from only three departments,
which limited the demographic scope. Future research could expand this diversity. Although
the concept of data saturation was not formally employed at the outset, data collection
continued until thematic repetition was observed, suggesting a sufficient saturation level for
this exploratory study. Diversity in terms of variables such as nationality, gender, and
department of the students was specifically considered to enrich the study's insight. All
participants study in Turkiye for at least one semester and have sufficient knowledge to share

their educational experiences. Information about the students is provided in Table 1.

Table 1. Profiles of Participants
Student Nationality Gender Department

S1 Syria Female Tourism and Hotel Management

S2 Iran Male Civil Air Transportation Management

S3 Afghanistan Female Food Technology

S4 Iraqi Male Tourism and Hotel Management

S5 Somalia Male Civil Air Transportation Management
S6 Turkmenistan Female Food Technology

S7 Azerbaijan Female Tourism and Hotel Management

S8 Egypt Male Civil Air Transportation Management
S9 Palestine Female Food Technology

S10 Georgia Male Tourism and Hotel Management

S11 Sudan Female Civil Air Transportation Management
S12 Azerbaijan Male Food Technology

S13 Lebanon Female Tourism and Hotel Management

S14 Kazakhstan Female Civil Air Transportation Management

S15 Kazakhstan Male Food Technology

This table includes information on the nationality, gender, and department of study of the 15
international students who participated in the research. The fact that the participants are
studying in three different academic programs (Tourism and Hotel Management, Civil Air
Transportation Management, and Food Technology) reflects the diversity of international
students at the university. Attention was also paid to ensuring a balanced distribution
regarding nationality and gender, thereby aiming to obtain multidimensional data regarding

the participants' social identity experiences.
Data Collection

In this study, the focus group interview method was preferred to analyze the social
interactions of international students in their educational processes and the impact of these
interactions on their social identity development. Focus group interviews allow participants

to express their experiences more openly by reacting to each other's thoughts (Morgan, 1997).

www.jssal.com

44


http://www.jssal.com/

Resisting Invisibility: Immigrant Youth in Higher Education

The data collection process was carried out in May 2025 through three online focus group
interviews, each comprising five participants and lasting approximately 60 minutes. Although
smaller focus groups may limit individual depth, they allowed for dynamic interaction and
were logistically feasible given participants' schedules and time zones. The study's emphasis
informed the decision to conduct focus groups rather than individual interviews on collective
identity formation and intersubjective experiences. Each interview was conducted online via
a digital platform. A semi-structured interview form guided the interviews; the questions in
the form were developed within the framework of Social Identity Theory (Tajfel & Turner, 1979)
and themes such as social identity, belonging, discrimination, and coping strategies in the
context of international students' educational experiences. The interview questions were
structured to understand the students' social interactions in the school environment, the
impact of these interactions on their identity and belonging perceptions, the types of
discrimination they faced, and how they coped with these situations. The interviews were
audio-recorded, verbal consent was obtained from the participants, and the recordings were
transcribed and prepared for analysis. The guide is available in Appendix A to ensure

methodological transparency and reproducibility.
Data Analysis

The qualitative data obtained were analyzed using Braun & Clarke’s (2006) thematic analysis
method. This method consists of six phases: familiarization with the data, generating initial
codes, searching for themes, reviewing themes, defining, and naming themes, and producing
the report. Maximum care was taken regarding ethical principles throughout the research
process. The participants were informed about the purpose and process of the research and
that their participation was voluntary. The participants' identity information was kept
confidential, and the interview recordings were used only for analysis. In the study, codes (S1,

S2, etc.) were assigned to each participant, and direct quotations were presented this way.
Validity and Reliability

Thematic analysis followed Braun & Clarke’s (2006) six-phase framework. The initial phase
involved familiarization with the data through repeated readings. Coding was performed
manually and iteratively, with both a priori themes informed by theory and inductively derived
categories emerging from the data. Codes were then grouped into broader themes and
subthemes. Two researchers independently coded the transcripts, and intercoder reliability
was assessed by cross-checking 20% of the data, yielding an agreement rate of approximately
85%. While no formal statistical kappa coefficient was calculated, discrepancies were resolved
through discussion to enhance analytical rigor. To ensure credibility, member-checking was
conducted with five participants (representing 33% of the sample), who confirmed that the
emerging themes reflected their experiences. Reflexivity was maintained throughout the
process; researchers kept reflective journals to track assumptions, positionality, and evolving
interpretations. However, more explicit articulation of the researchers' positionalities and

their potential influence on data interpretation is acknowledged as an area for further
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Pseudonyms (e.g., S1, S2) were used to preserve anonymity.

Findings

In this section, four main themes and sub-themes supporting these themes emerged in line
with the data obtained from the focus group interviews with 15 immigrant students studying
at the vocational school. The main themes are Sense of Belonging, Social Identity and
Intergroup Differentiation, Discrimination and Experiences,

Navigating Language and Communication Barriers, and the sub-themes of each main theme

are given in Figure 1.

Sense of Belonging

Social Identity and
Intergroup Differentiation

Discrimination and
Experiences

Coping Strategies

Coping Strategies,

Belonging to the School

Belonging to an Out-Group

Us-Them Dichotomy

Identity Confusion and Search
for Harmony

Discursive Exclusion

Perceived Academic
Discrimination

a Social Solidarity

H Invisibility Strategy

Navigating Language and
Communication Barriers

H Personal Growth and Resilience

H Academic Language Challenges

| | Social Communication and Peer

Integration

Figure 1. The Main and Sub-Themes

Sense of Belonging

This theme explores how migrant students perceive their emotional and social connection to
their educational institution and broader social environment. For many participants, the

sense of belonging was not fixed but fluid and situational, shaped by interactions with peers,
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teachers, and the institutional culture. Some students described moments of connection and
inclusion that helped them feel part of the school community. However, others continued to
experience a sense of marginalization due to linguistic, cultural, or social differences that

made full integration difficult.

For some, the initial challenges—especially related to language—were gradually eased by peer

support and friendly classroom environments:

At first, I felt like I didn’t belong here at all. The language was hard, and I couldn’t
understand the teacher's words. But over time, [ made a few friends in my class, and
that helped me feel a bit more comfortable.” (S4). After several years, other students
felt emotionally distant from the school community, highlighting a more persistent form
of exclusion: “Even though I've been here for three years, I still feel like I'm just a guest.

I go to school, I study, but I don’t feel like this is my place. (S2).

Instances of active inclusion—such as being invited to participate in clubs or extracurricular

activities—were described as rare but deeply meaningful:

When my teacher invited me to join a student club, I was shocked. It was the first time

I felt part of something in this school. (S7).

Two subthemes emerged under this category: belonging to the school and an out-group. Some
participants expressed a sense of belonging nurtured through positive interactions with
teachers and classmates. Supportive educators, respectful treatment, and opportunities to

engage in school life helped them feel valued and recognized.

My vocational teacher always talks to us respectfully. He treats me like one of the

others, and that makes a big difference. (S6).

Such experiences contributed to students’ academic motivation and emotional security within
the school context. In contrast, several students described being permanently positioned
outside the majority group, regardless of their language skills, academic performance, or
social efforts. Their migrant background often became a defining feature of how they were

perceived.

Even if I get good grades, I still feel like they don’t see me as one of them. [ am always

the foreigner in their eyes. (S5).

This ongoing “outsider” identity created barriers to full participation and left some students

feeling that their place in the school was conditional or superficial.
Social Identity and Intergroup Differentiation

This theme focuses on how migrant students construct and negotiate their social identities in
a setting where national, ethnic, and cultural differences are often implicitly or explicitly
emphasized. Many participants reported being frequently identified by their nationality or
refugee status rather than as individuals or students. These imposed labels usually limited
their social interactions and contributed to a sense of not being entirely accepted within the

host society. Students described a complex internal process of identity negotiation as they
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tried to reconcile their cultural backgrounds with their efforts to adapt to a new environment.

Several participants expressed frustration at being reduced to a single aspect of their identity:

Here, I am not seen as a student first. I am always the Syrian student. That label

follows me everywhere. (S1).

Others noted that their names, accents, or origins often overshadowed who they were as

individuals:

They call us ‘Afghans’ like it's a bad thing. I have a name, but it’s like they don't even

care to learn it. (S3).

Two key subthemes emerged as the us-them dichotomy, identity confusion, and the search
for harmony. Participants frequently described a strong sense of division between migrant
and local students. These boundaries were often reinforced through everyday social practices,

such as language use or group formation, contributing to feelings of isolation and invisibility.

They sit in groups and speak Turkish so fast that I can’t follow. They never invite us
to join. It’s like we’re invisible. (S8).
This perceived separation cultivated a "we versus they" mentality that hindered meaningful
interaction and reinforced the marginal status of migrant students. In addition to external
labeling, many students experienced internal confusion about their cultural identity. The
challenge of balancing their original cultural identity with the desire to fit into Turkish society

created emotional tension and a sense of in-betweenness.

Sometimes I feel lost. I'm not fully Afghan anymore because I've changed, but I'm not

Turkish either. I don’t know who I am here. (S3).

This internal struggle often involved finding a space where multiple identities could coexist,
rather than being forced to choose between cultures. Some students expressed a desire for

recognition that acknowledged their backgrounds and efforts to integrate.
Discrimination Experiences

This theme captures the overt and subtle forms of discrimination migrant students encounter
in vocational higher education institutions. Discriminatory experiences were reported in both
peer interactions and institutional practices, often reinforcing feelings of marginalization.
Students described being subject to stereotypes, verbal abuse, exclusion, and unequal
treatment from peers, instructors, and even administrative staff. These experiences
profoundly affected their psychological well-being and sense of safety within the school

environment.

Once in the hallway, a student said, ‘Go back to your country, refugee!’ I was shocked.
I didn’t know what to say. I felt so small. (S4). When we have group projects, no one
wants to be in the same group with me. They say I can't speak Turkish well, but I
think they just don't want to work with me because I'm not Turkish. (S6). A teacher
told me that vocational training is not really for foreigners, and I should think about

doing something else. That hurt. (S9).
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Two subthemes were identified under this theme: discursive exclusion and perceived
academic discrimination. Participants frequently reported experiencing exclusionary verbal
behaviors, primarily linked to their accents or physical appearances. These subtle yet
persistent forms of discursive exclusion contributed to feelings of otherness and discomfort
in academic and social environments. For example, some students described how others
would mock or imitate their accents, leading them to withdraw from class participation. One

participant shared,

People ask me to repeat my name and look at me strangely. Even that is disturbing.
(S9).
This repetitive questioning and unusual attention disrupted their sense of belonging and

made them outsiders. Another participant explained,

Some people started to imitate my accent when I spoke. After that, I stopped talking

in class. (S8).

These experiences of being verbally singled out highlight how language and speech patterns
become a focal point for exclusion, directly impacting students’ willingness to engage and
participate. Beyond interpersonal verbal exclusion, several students perceived a differential
treatment by academic staff that suggested subtle discrimination. This exclusion was
manifested through feeling overlooked or disregarded in academic settings. Students felt that

their contributions were ignored or devalued compared to their peers. One student noted,

Sometimes the teacher pretends not to hear what I say. But when another student

says the same thing, they take notes. (S0).

Such perceptions fostered a sense of invisibility and marginalization within the classroom.

Another student articulated this sentiment more broadly:

When the lesson is being taught, we don’t even make eye contact. It’s like I'm not even
there. (S2).

These experiences suggest that academic interactions, which should ideally be inclusive and
affirming, can inadvertently reinforce existing inequalities and reduce students’ academic

confidence and motivation.

Coping Strategies

Despite facing significant social and institutional challenges, many migrant students
demonstrated remarkable resilience. This theme focuses on how students coped with
adversity, including the development of personal agency, reliance on peer support, and
motivation derived from family and future aspirations. Some students used creative strategies
to navigate discrimination and foster a positive outlook, while others leaned on their

communities or religious beliefs for strength.

Whenever I feel like giving up, I remember why I’'m here. I want a better life for myself
and my family. That keeps me going. (S2). I found two friends from different countries.

We help each other with homework and just talk. That support means everything. (S5).
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My mother always tells me that every difficulty is a test. So, I try to be patient and do
my best. I pray a lot; it helps me stay calm. (S6).

Subthemes included social solidarity, invisibility strategy, and personal growth and resilience.
In response to discrimination and exclusion, many students emphasized the importance of
forming strong bonds with fellow migrant students. These peer networks acted as crucial
support systems, helping them compensate for their lack of belonging elsewhere. Students
described their groups as safe spaces where they could share their challenges and provide

mutual encouragement. For instance, one participant said,

We have our friend group. We support each other and share our problems. Without

them, I would have dropped out a long time ago. (S11).

This sense of social solidarity provided emotional comfort and reinforced a collective identity
that helped students navigate hostile environments. Some students opted for a coping
mechanism involving reduced visibility in class, aiming to avoid drawing attention to
themselves and thus minimize potential conflicts or discrimination. By speaking less or
withdrawing from active participation, they tried to protect themselves from negative scrutiny.

One student expressed this strategy clearly:
The less I speak, the less I get noticed. That way, I don’t have problems. (S14).

While this strategy may reduce immediate discomfort, it also entails a significant personal
cost, such as diminished academic engagement and missed opportunities for expression and
recognition. Conversely, several students highlighted how their adverse experiences
ultimately contributed to their personal development and resilience. Rather than being
defeated by discrimination, they viewed their struggles as challenges that strengthened their

character and clarified their goals. A participant reflected,

Going through difficulties has matured me. Now, [ am stronger and know what I want.
(S15).
This narrative of resilience suggests a transformative potential in adversity, where students
develop coping skills and a sense of empowerment that supports their academic persistence

and identity formation.
Navigating Language and Communication Barriers

Language proficiency—especially in Turkish—emerged as one of the most persistent and
multifaceted challenges for migrant students. Although most had acquired some basic
Turkish skills, many struggled with academic terminology, colloquial expressions, and the
fast pace of spoken language, particularly in classroom and social contexts. These challenges
often led to a lack of class participation, reduced exam performance, and alienation from their
Turkish peers and instructors. Students repeatedly expressed how language barriers made
them feel misunderstood, anxious, or invisible. One participant described the fear of being

judged for not fully understanding what was being said in class:
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In class, I understand maybe 70% of what the teacher says. But I'm too scared to ask

questions because I don’t want to look stupid. (S9).
One student shared that social interactions were also fraught with discomfort and exclusion:

Even when I try to talk with Turkish students, they get impatient or laugh at my

accent. So, [ just stay quiet most of the time. (S2).

The emotional toll of being able to comprehend but struggling to express oneself fluently was

also frequently mentioned:

I can read and write, but speaking is hard. It’s like my brain understands but my

mouth doesn’t work fast enough. (S5).

Two key subthemes regarding language difficulties were identified: academic language
challenges, social communication, and peer integration. Many students noted that vocational
education required understanding highly specialized terminology, which added an extra layer
of difficulty. Students often had to spend significant time looking up terms or translating

materials, which slowed their learning process and led to feelings of inadequacy.

When we study medical terms, I must look up every word in the dictionary. It takes so
much time, and I still worry if I understood it right. (S2).
The pace of teaching also posed difficulties, as instructors often assumed a level of fluency
that not all students had:
The teacher speaks fast and doesn’t repeat things. Even Turkish students get confused

sometimes—imagine how it is for us. (S7).

Language barriers extended into the social realm, making it difficult for students to form
relationships or feel part of the community. Informal conversations, jokes, and slang were

tough to understand, reinforcing students' sense of social exclusion.

They make jokes, but I don’t get them. When I ask, they say ‘never mind.’ That makes
me feel like I don’t belong. (S6).

Even when students could understand, they often felt pressure or hesitation in responding

quickly enough:

Sometimes I understand what they say, but I can’t respond fast enough, so they think

I don’t know Turkish. It’s frustrating. (S1).

Despite these obstacles, several participants were proactive in improving their language skills,
often through independent means such as watching Turkish TV with subtitles or taking extra

language courses. However, many voiced a strong need for institutional support in this area:

I watch Turkish shows with subtitles. It helps, but I wish the school offered extra

lessons just for us. (S8).
Discussion

This study aimed to understand the educational experiences of immigrant students studying

in vocational colleges within the framework of various theoretical approaches, especially
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Social Identity Theory. The findings revealed that migrant students' processes of developing

belonging in the school environment are complex and multi-layered.

First, students’ sense of belonging is closely related to peer relationships and teacher
attitudes. Social Identity Theory (Tajfel & Turner, 1979) suggests that individuals define their
selves through social groups. The students who participated in the study positioned
themselves as “us” (immigrants) and “them” (native students) within the school, indicating
that intergroup boundaries were reproduced. This suggests that social identities are not only
culturally but also structurally shaped. Most participants positioned themselves as outgroup
members in social relations at school and expressed feeling “marginalized” due to language,
culture, and lack of interaction. This finding aligns with the Cultural Adaptation Theory
(Berry, 1997). In the context of adaptation strategies, some students preferred to be invisible
by showing a tendency towards “assimilation”. In contrast, others tended towards
“segregation” and established solidarity only within their immigrant group. This suggests that
institutional support mechanisms are insufficient for integration to take place. The findings
also show that students are exposed to various levels of discrimination. This can be explained
by the microaggression theory (Sue et al., 2007). Experiences such as accent imitations,
name-calling, or being ignored indicate that students are consistently positioned as low status
in the school environment. Such micro-level exclusion can damage individuals' perceptions
of their social identity and negatively affect their motivation to study. Nevertheless, some
students stated they experienced personal growth and became more resilient in overcoming
difficulties. This can be explained by the Resilience Theory (Masten, 2001). Despite the
challenging living conditions, students can sustain their academic and psychological
adaptation by utilizing their individual or social resources. This suggests that migrant
students should be evaluated not only with their stories of victimization, but also with their
capacity for struggle, resilience, and transformation. The study's findings show that migrant
students' social identity development is directly related to individual factors, the school's
structural features, the teaching staff's attitudes, and the social environment's inclusiveness.
Unless inclusive pedagogical approaches are developed in educational institutions, migrant

students will remain invisible and excluded.

The findings of this study reveal the complex and layered experiences of migrant students in
vocational higher education institutions in Turkiye. Institutional dynamics and broader socio-
cultural structures profoundly shape their sense of belonging, identity negotiation,
experiences of discrimination, and coping strategies. These findings can be interpreted
through the lens of social identity theory (Tajfel & Turner, 1986), belongingness theory
(Baumeister & Leary, 1995), and theories of acculturation and resilience in migration contexts
(Berry, 1997; Ungar, 2013).

The fluctuating sense of belonging reported by migrant students aligns with Baumeister and
Leary's (1995) belongingness hypothesis, which posits that meaningful interpersonal bonds

are essential for psychological well-being. For many participants, classroom friendships and
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positive teacher interactions played a central role in fostering a sense of comfort and inclusion.
These findings resonate with previous research indicating that inclusive school environments
contribute significantly to migrant students’ academic persistence and emotional well-being
(Goodenow, 1993; Yuval-Davis, 2006). However, this sense of belonging was often conditional,
contingent upon academic achievement, language proficiency, and perceived cultural
assimilation. The students reported that their sense of acceptance was enhanced when they
demonstrated academic competence or actively engaged in cultural practices valued by their
Turkish peers (Osterman, 2000). This conditional acceptance can pressure migrant students
to conform to dominant cultural norms, potentially undermining their sense of authenticity
and cultural identity. The experiences of exclusion reported by other participants highlight
the limitations of a purely individualistic understanding of belonging. As Yuval-Davis (2000)
argues, belonging is also a systemic construct, shaped by social locations and power relations
(Kuttner, 2023). Some migrant students in this study experienced active exclusion and
discrimination from their peers and instructors, stemming from prejudice, stereotypes, or
perceived cultural differences. However, the frequent references to feeling like “outsiders” or
“guests” despite long-term enrollment point to a conditional form of belonging. Students were
often reminded of their “foreignness” through subtle exclusions or overt labeling. This reflects
the concept of “differentiated belonging” (Antonsich, 2010), where inclusion is offered in
limited or symbolic forms but withheld at deeper social or institutional levels. These
experiences underscore the need for interventions addressing individual and systemic
barriers to inclusion in vocational higher education institutions. Addressing school
connectedness, belonging, and culturally appropriate care for newly immigrated students is
also essential (McCabe et al., 2024). Students who feel part of the school community tend to
participate more in academic and non-academic activities (Thomson, 2018). Students from
marginalized groups may experience a weaker sense of belonging than their counterparts from

more privileged backgrounds (Eshel et al., 2023; Johnson et al., 2007).

Social identity theory (Tajfel & Turner, 1986) helps explain how students internalize or resist
externally imposed group categorizations. Migrant students were frequently identified by their
nationality or refugee status rather than by their individual qualities, leading to a rigid "us
versus them" dichotomy. Such categorization and social comparison processes contributed to
students’ feelings of exclusion, and in some cases, identity confusion. The desire to maintain
distinct cultural identities while integrating into Turkish society created a complex negotiation
process for migrant students. Some embraced hybrid identities, blending elements of their
original culture with Turkish cultural practices, while others strategically emphasized their
Turkish identity to gain acceptance. These strategies align with acculturation models that
emphasize the dynamic interplay between heritage culture maintenance and adaptation to
the host culture (Haider, 2020). However, participants also described the emotional toll of
navigating between different cultural expectations and social contexts. Experiences of cultural

clashes at home and ethnic victimization in school can negatively affect healthy adjustment
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(Ozdemir et al., 2021). The challenges migrant students face in developing a coherent sense
of self are closely tied to the concept of "possible selves". Possible selves are future-oriented
representations of who we might become, both desired and feared. Migrant students’ possible
selves are shaped by their aspirations, expectations, and perceived opportunities in the
Turkish education system and labor market. The findings also align with Berry’s (1997) model
of acculturation, particularly the stress associated with navigating between -cultural
maintenance and host culture adaptation. Many participants felt “in-between” cultures,
suggesting a marginalized acculturation experience. While they strove to integrate,
institutional and peer-level signals often positioned them as perpetual outsiders, complicating

their identity development.

The theme of discrimination—both verbal and academic—was a salient part of participants’
narratives. Discursive exclusion, such as accent mimicry or name-based othering, echoes
what van Dijk (1993) describes as everyday racism in discourse: subtle, normalized practices
that perpetuate social hierarchies. These microaggressions (Sue et al., 2007) had significant
consequences, including withdrawal from class participation and diminished self-worth.
Academic discrimination, such as biased grading or limited resource access, further
compounds challenges. These practices mirror broader patterns of educational inequality,
where marginalized groups face systemic barriers to achievement. The cumulative effect of
such discrimination undermined students’ academic confidence and future aspirations. Some
students reported that their instructors had lower expectations for them due to their migrant
background or language proficiency. This form of prejudice, known as a “self-fulfilling
prophecy”, can create a cycle of underachievement, where students internalize negative
stereotypes and perform accordingly. Academically, perceptions of unequal treatment by
instructors suggest institutional bias, whether intentional or implicit. Previous studies (Kanno
& Varghese, 2010; Arnot et al., 2009) have shown that migrant students often face lowered
expectations and invisibility in classroom interactions. These findings reinforce the need for

equity-oriented teacher training and culturally responsive pedagogy.

Despite these challenges, students demonstrated various coping mechanisms that align with
Ungar’s (2013) ecological model of resilience, which emphasizes the importance of individual
agency and external supports in managing adversity. Social support networks—particularly
with peers of similar backgrounds—emerged as a vital source of emotional strength and
academic motivation. This mirrors existing literature highlighting peer solidarity as a buffer
against institutional exclusion (Taylor & Sidhu, 2012). Furthermore, the construction of
counter-narratives—stories of success against the odds—was a strategy used by some
participants to resist negative stereotypes and maintain a sense of hope. These narratives
resonate with Yosso’s concept of community cultural wealth, which recognizes the assets and
resources that marginalized communities draw upon to navigate oppressive systems.
Students who demonstrate resilience often draw upon their cultural pride and awareness to

construct a positive self-concept, which helps them to counteract hostile psychological forces
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in their environment (Hall, 2007). The capacity to view personal characteristics as malleable
qualities cultivates resilience when facing social and academic obstacles (Yeager & Dweck,
2012).

Narratives of students successfully navigating challenging postsecondary learning
environments highlight the significance of resilience (Vaccaro et al., 2018). Students’
explanations of and emotional responses to academic failure have a compounding effect on
vulnerable students, resulting in strong negative emotions (Ajjawi et al., 2019). Educators
must consider individual students’ resilience stories and how teaching methods might affect
their learning experiences (Walker et al., 2006). Students face substantial adversity through
rising tuition costs and increasing time and resource demands (Etherton et al., 2020). When
students believe their academic and social difficulties can be improved, they may not
adequately apply the intellectual or social skills they need to be resilient (Yeager & Dweck,
2012). Family expectations and aspirations also served as internal motivators, fostering
perseverance even in hostile environments. Some students also drew on religious or
philosophical frameworks to make sense of their experiences, which supports research on
spiritual coping among displaced populations (Pargament et al., 1998). Interestingly, some
adopted “invisibility” strategies—such as silence or self-withdrawal—as adaptive, albeit costly,
ways of minimizing conflict. While these may offer short-term relief, they risk reinforcing
marginalization and limiting long-term engagement (Delpit, 2006). Academic resilience is
overcoming academic obstacles and thriving in school despite adversity, stress, and hardship
(Morales, 2008). Academic buoyancy is a student’s capacity to successfully deal with
academic setbacks and challenges in their education (Cassidy, 2015; Martin & Marsh, 2009;
Yeager & Dweck, 2012). Resilience has been widely adopted to signify the capacity to cope,
learn, and thrive in the face of change, challenge, or adversity (Fru-Ngongban, 2023). Resilient
individuals can positively adapt to disruption, adversity, or threats (Martin & Marsh, 2003;
Shen et al., 2024; Shengyao et al., 2024).

Language barriers—particularly in academic and social contexts—were a persistent obstacle
across participants’ experiences. Students struggled not only with technical terminology but
also with informal communication, which hindered their social integration. These findings
support Cummins’ (2000) distinction between Basic Interpersonal Communicative Skills
(BICS) and Cognitive Academic Language Proficiency (CALP) and highlight the need for
structured language support within vocational curricula. However, the reported experiences
of linguistic discrimination were more nuanced, ranging from accent-based prejudice to
devaluing non-standard dialects. These microaggressions, often subtle and unintentional,
had a cumulative effect on students’ confidence and willingness to participate. They also
reveal how language operates as a marker of social difference, shaping perceptions of
competence and belonging. Furthermore, the intersections of language with other identity
markers—such as race, class, and gender—created unique challenges for some participants.

For instance, women reported having their contributions dismissed or interrupted more
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frequently, while students of color described cases in which their language use was judged
against racial stereotypes. These intersectional dynamics support the idea that academic
success is tied to more than just mastering the surface features of a language (Cummins,
2014; Lu, 2024). Assessments of academic English language proficiency would encompass
tests of listening, speaking, reading, and writing (Halle et al., 2011). In addition to these four
components, academic language is usually evaluated based on vocabulary usage,
grammatical precision, and genre awareness (Jo, 2021). The fact that some students resorted
to self-learning through media or peer help reflects their resilience and underscores
institutional gaps. As Leung et al. (1997) argue, language policies in education must go
beyond assimilationist models and provide sustained scaffolding for learners with diverse
linguistic =~ backgrounds. The existing literature shows that the students'
linguistic/grammatical and discourse competence is helped by their chance for formal and
intensive learning, conversing with a native speaker of the English language, rich exposure to
social media networks, and reading materials written in English (Murray, 2011; Spycher,
2007). However, institutional actions can reflect the macrosocial conditions that have enabled
linguicism to emerge and pervade social and personal identity through common assumptions
of truth that authorize linguistic exclusions (Liggett, 2009). These can be standardized testing
regimes, “English-only” language policies, and the marginalization, pathologizing, and/or

active erasure of non-dominant languages and cultures.

Overall, the findings point to a complex interplay between exclusionary practices and personal
strategies of resistance. Migrant students in vocational education navigate a context where
social identity, linguistic ability, and perceived belonging deeply influence their educational
trajectories. While many demonstrate resilience and determination, the structural and
interpersonal barriers they face necessitate re-evaluating institutional policies and

pedagogical practices to create genuinely inclusive environments.
Conclusion and Implications

This research has revealed that the educational experiences of migrant students studying in
vocational colleges have a multidimensional structure along the axes of belonging,
discrimination, and coping strategies. Students face various exclusionary attitudes while
reconstructing their social identities in the school environment, which causes them to position
themselves as “the other”. Experiences such as the us-them distinction, discursive exclusion,
and micro-level discrimination negatively affect students' educational motivation and school
belonging. However, some students cope with these challenges by developing social solidarity
and personal resistance mechanisms. The findings suggest that migrant students'
educational experiences cannot be explained solely by individual psychological processes, but
also by the institutional structure of the school, teacher attitudes, and social interaction
networks. In this context, migrant students need inclusive, supportive, and culturally

responsive educational environments.
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Implications

Educational institutions should create spaces of 'social visibility' for migrant students. Clubs,
activities, and student representation structures should be designed to ensure that students
feel part of the school, academically and socially. Instructors should receive in-service training
on cultural diversity. Discourses not sensitive to accents, names, and cultural differences
unknowingly exclude students. To prevent microaggressions, lecturers should be offered
“Inclusive language” training. Active participation mechanisms should be developed to avoid
the “invisible student” syndrome. Methods encouraging class participation, group work, and
project-based assignments should support students' academic identities and increase their
visibility. Psychological counseling services should include special support programs for
migrant students. Individual support and mentoring mechanisms are vital for students who
have problems of belonging, and guidance units should be restructured accordingly. Social
solidarity networks among migrant students should be supported. These networks strengthen
students' coping strategies. School management should provide safe spaces for these students
to build their communities. National higher education policies should have a holistic vision
that guarantees migrant students' right to education. Specific strategies for vocational colleges
should be developed, and migrant students should be recognized as permanent, not

temporary, stakeholders in education.

Conflict of interest

The author declares no conflict of interest.

Funding

The author(s) received no financial support for the research.
References

Adams, B. G., Naudé, L., Nel, J. A., Vijver, F. J. R. van de, Laher, S., Louw, J., & Tadi, F.
(2018). When There Are Only Minorities. Emerging Adulthood, 6(1), 7.
https://doi.org/10.1177/2167696817752755

Akin, G., & Sani-bozkurt, S. (2021). Okul 6ncesi dénem tipik gelisim gosteren cocuklarin 6zel
gereksinimli cocuklarin bireysel farkliliklarina ve sosyal kabuliine yonelik
gorusleri. Anadolu Journal of Educational Sciences International, 11(1), 226-249.
https://doi.org/10.18039/ajesi. 737698

Antonsich, M. (2010). Searching for Belonging — An Analytical Framework. Geography
Compass, 4(0), 644-659. https://doi.org/10.1111/j.1749-8198.2009.00317.x

Ajjawi, R., Dracup, M., Zacharias, N., Bennett, S., & Boud, D. (2019). Persisting students’
explanations of and emotional responses to academic failure. Higher Education
Research & Development, 39(2), 185.
https://doi.org/10.1080/07294360.2019.1664999

www.jssal.com

57


http://www.jssal.com/
https://doi.org/10.1177/2167696817752755
https://doi.org/10.18039/ajesi.737698
https://doi.org/10.1111/j.1749-8198.2009.00317.x

Resisting Invisibility: Immigrant Youth in Higher Education

Alisa, S. (2021). The relationship between the formation of students' cultural identity of
students and the level of education. In SHS Web of Conferences, 101, 3043.
https://doi.org/10.1051 /shsconf/202110103043

Altugan, A. S. (2015). The Relationship Between Cultural Identity and Learning. Procedia -
Social and Behavioral Sciences, 186, 1159.

https://doi.org/10.1016/j.sbspro.2015.04.161

Arnot, M., Pinson, H., & Candappa, M. (2009). Compassion, caring, and justice: teachers’
strategies to maintain moral integrity in the face of national hostility to the “non-
citizen.” Educational Review, 61(3), 249-264.
https://doi.org/10.1080/00131910903045906

Ashforth, B. E., & Mael, F. A. (1989). Social Identity Theory and the Organization. Academy
of Management Review, 14(1), 20. https://doi.org/10.5465/amr.1989.4278999

Atan, A., & Bulus, M. (2020). The relationship between communication skills and
interpersonal problem-solving skills in university students. Journal of Education

and Humanities: Theory and Practice, 11(21), 1-24.

Bayram Ozdemir, S., & Ozdemir, M. (2020). The role of perceived inter-ethnic classroom
climate in adolescents’ engagement in ethnic victimization: For whom does it
work?. Journal of Youth and Adolescence, 49(6), 1328-1340.
https://doi.org/10.1007 /s10964-020-01228-8

Bat-Chava, Y. (2000). Diversity of Deaf Identities. American Annals of the Deaf, 145(5), 420.
https://doi.org/10.1353/aad.2012.0176

Baumeister, R. F., & Leary, M. R. (1995). The need to belong: Desire for interpersonal
attachments as a fundamental human motivation. Psychological Bulletin, 117(3),
497-529. https://doi.org/10.1037/0033-2909.117.3.497

Berry, J. W. (1997). Immigration, acculturation, and adaptation. Applied Psychology, 46(1),
5-34. https://doi.org/10.1111/j.1464-0597.1997.tb01087.x

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research in
psychology, 3(2), 77-101.

Brown, R. (2000). Social identity theory: past achievements, current problems and future
challenges. European  Journal of Social Psychology, 30(6), 745.
https://doi.org/10.1002/1099-0992(200011/12)30:6<745::aid-ejsp24>3.0.co;2-0

Cassidy, S. (20195). Resilience Building in Students: The Role of Academic Self-Efficacy.
Frontiers in Psychology, 6. https://doi.org/10.3389 /fpsyg.2015.01781

Cindiloglu, M. (2017). The Effects of Perceived Organizational Support On Emotional
Expression in Organizations. Hitit University Journal of Social Sciences Institute, 10,

1043-1060.

www.jssal.com

58


http://www.jssal.com/
https://doi.org/10.1051/shsconf/202110103043
https://doi.org/10.1016/j.sbspro.2015.04.161
https://doi.org/10.1353/aad.2012.0176
https://doi.org/10.1037/0033-2909.117.3.497
https://doi.org/10.1111/j.1464-0597.1997.tb01087.x
https://doi.org/10.1002/1099-0992(200011/12)30:6%3c745::aid-ejsp24%3e3.0.co;2-o
https://doi.org/10.3389/fpsyg.2015.01781

Resisting Invisibility: Immigrant Youth in Higher Education

Cummins, J. (2000). Academic Language Learning, Transformative Pedagogy, and
Information Technology: Towards a Critical Balance on JSTOR. TESOL Quarterly,
537. https://doi.org /3587742

Cummins, J. (2014). Beyond language: Academic communication and student success.
Linguistics and Education, 26, 145. https://doi.org/10.1016/j.linged.2014.01.006

Curatman, A., Suroso, A., Junaedi, J., Maulana, Y., Rahmadi, R., & Maulany, S. (2019). Could
the Loyalty Program Increase Store Loyalty? In International Symposium on Social
Sciences, Education, and Humanities (ISSEH 2018), 119-122. Atlantis Press.
https://doi.org/10.2991/isseh-18.2019.29

Charman, S., & Tyson, J. (2023). Over and out: the damaged and conflicting identities of
officers voluntarily resigning from the police service. Policing & Society, 33(7), 767.

https://doi.org/10.1080/10439463.2023.2200249

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five
approaches (3rd ed.). SAGE Publications.

Cutuk, Z., & Kaya, Z. (2018). The relation between identity types and acculturation strategies
of university students. International Journal of Society Researches, 13(21), 1453
1472.

Dadak, E. A., & Demir, N. (2020). Sosyal kimlik kurami baglaminda bireylerin kimlik

tanimlamalar1: Kocaeli kafkas kulttir dernegi érneklemi. Hacettepe Universitesi
Edebiyat Fakiiltesi Dergisi, 37(1), 11-23. https://doi.org/10.32600/huefd.585316

Delpit, L. (2006). Other people’s children: Cultural conflict in the classroom. The New Press.
Draper, G., & Dingle, G. A. (2021). “It’s Not the Same”: A Comparison of the Psychological

Needs Satisfied by Musical Group Activities in Face to Face and Virtual Modes.
Frontiers in Psychology, 12. https://doi.org/10.3389/fpsyg.2021.646292

Ellemers, N., Gilder, D. de, & Haslam, S. A. (2004). Motivating Individuals and Groups at
Work: A Social Identity Perspective on Leadership and Group Performance.
Academy of Management Review, 29(3), 459.
https://doi.org/10.5465/amr.2004.13670967

Edison, B., Christino, M. A., & Rizzone, K. (2021). Athletic Identity in Youth Athletes: A
Systematic Review of the Literature. International Journal of Environmental
Research and Public Health, 18(14), 7331. Multidisciplinary Digital Publishing
Institute. https://doi.org/10.3390/ijerph18147331

Eshel, Y., Kimhi, S., Marciano, H., & Adini, B. (2023). Demographic factors, partial social
belonging and psychological resources associated with coping. Frontiers in
Psychology, 14. https://doi.org/10.3389/fpsyg.2023.1154659

Etherton, K. C., Steele-Johnson, D., Salvano, K., & Kovacs, N. (2020). Resilience effects on

student performance and well-being: the role of self-efficacy, self-set goals, and

www.jssal.com

59


http://www.jssal.com/
https://doi.org/10.1016/j.linged.2014.01.006
https://doi.org/10.1080/10439463.2023.2200249
https://doi.org/10.32600/huefd.585316

Resisting Invisibility: Immigrant Youth in Higher Education

anxiety. The Journal of General Psychology, 149(3), 279.
https://doi.org/10.1080/00221309.2020.1835800

Friesen, M. D., & Besley, S. C. (2013). Teacher identity development in the first year of teacher
education: A developmental and social psychological perspective. Teaching and
Teacher Education, 36, 23-32. https://doi.org/10.1016/j.tate.2013.06.005

Fru-Ngongban, A. C. (2023). The Impact of Resilience on Students’ Academic Achievement:
Case Study of Secondary School Students. Journal Transnational Universal Studies,

1(5), 206. https://doi.org/10.58631 /jtus.v1i5.31

Goodenow, C. (1993). The psychological sense of school membership among adolescents:
Scale development and educational correlates. Psychology in the Schools, 30(1), 79-
90. https://doi.org/10.1002/1520-6807(199301)30:1<79::AID-
PITS2310300113>3.0.CO;2-X

Gu, M., Chiu, M. M., & Li, Z. (2021). Acculturation, perceived discrimination, academic
identity, gender and Chinese language learning among Ethnic Minority
Adolescents: a structural equation modeling analysis. International Journal of
Bilingual Education and Bilingualism, 25(7), 2454.
https://doi.org/10.1080/13670050.2021.1920882

Hack-Polay, D., Mahmoud, A. B., Kordowicz, M., Madziva, R., & Kivunja, C. (2021). “Let us
define ourselves”: forced migrants’ use of multiple identities as a tactic for social

navigation. BMC Psychology, 9(1). https://doi.org/10.1186/s40359-021-00630-6

Haider, M. (2020). Gendered Acculturation: Pakistani International Graduate Students
Navigating US Culture. Journal of South Asian and Middle Eastern Studies 43(2),
14-41. https://dx.doi.org/10.1353/isa.2020.0007.

Hall, H. R. (2007). Poetic Expressions: Students of Color Express Resiliency Through
Metaphors and Similes. Journal of Advanced Academics, 18(2), 216.
https://doi.org/10.4219/jaa-2007-355

Halle, T., Hair, E. C., Wandner, L. D., McNamara, M., & Chien, N. (2011). Predictors and
outcomes of early versus later English language proficiency among English

language learners. Early Childhood Research Quarterly, 27(1), 1.
https://doi.org/10.1016/j.ecresq.2011.07.004

Haslam, S. A., Jetten, J., Postmes, T., & Haslam, C. (2008). Social Identity, Health and Well-
Being: An Emerging Agenda for Applied Psychology. Applied Psychology, 58(1), 1.
https://doi.org/10.1111/j.1464-0597.2008.00379.x

Henriquez, D., Barros, J. F., & Reyes, M. J. (2021). Ethnic identity and social connectedness:
A study on migrant youth. International Journal of Intercultural Relations, 80, 130-

141. https://doi.org/10.1016/].ijintrel.2020.10.006

www.jssal.com

60


http://www.jssal.com/
https://doi.org/10.1080/00221309.2020.1835800
https://doi.org/10.1016/j.tate.2013.06.005
https://doi.org/10.58631/jtus.v1i5.31
https://doi.org/10.1002/1520-6807(199301)30:1%3c79::AID-PITS2310300113%3e3.0.CO;2-X
https://doi.org/10.1002/1520-6807(199301)30:1%3c79::AID-PITS2310300113%3e3.0.CO;2-X
https://doi.org/10.1080/13670050.2021.1920882
https://doi.org/10.1186/s40359-021-00630-6
https://dx.doi.org/10.1353/jsa.2020.0007
https://doi.org/10.1016/j.ecresq.2011.07.004
https://doi.org/10.1016/j.ijintrel.2020.10.006

Resisting Invisibility: Immigrant Youth in Higher Education

Hogg, M. A., Abrams, D., & Brewer, M. B. (2017). Social identity: The role of self in group
processes and intergroup relations. Group Processes & Intergroup Relations, 20(5),
570. https://doi.org/10.1177/1368430217690909

Hornsey, M. J. (2008). Social Identity Theory and Self-categorization Theory: A Historical
Review. Social and Personality Psychology Compass, 2(1), 204. Wiley.
https://doi.org/10.1111/j.1751-9004.2007.00066.x

Jaspal, R. (2015). Identity, Social-Psychological Aspects of. In The Wiley Blackwell
Encyclopedia of Race, Ethnicity, and Nationalism.
https://doi.org/10.1002/9781118663202.wberen466

Jefferies, P., Ungar, M., Aubertin, P., & Kriellaars, D. (2019). Physical Literacy and Resilience

in Children and Youth. Frontiers in Public Health, 7.
https://doi.org/10.3389/fpubh.2019.00346

Jo, C. W. (2021). Exploring General Versus Academic English Proficiency as Predictors of
Adolescent EFL Essay Writing. Written Communication, 38(2), 208.
https://doi.org/10.1177/0741088320986364

Johnson, D., Soldner, M., Leonard, J. B., Alvarez, P., Inkelas, K. K., Rowan-Kenyon, H. T., &
Longerbeam, S. D. (2007). Examining Sense of Belonging Among First-Year

Undergraduates From Different Racial/Ethnic Groups. Journal of College Student
Development, 48(5), 525. https://doi.org/10.1353/csd.2007.0054

Kanno, Y., & Varghese, M. M. (2010). Immigrant and Refugee ESL Students’ Challenges to
Accessing Four-Year College Education: From Language Policy to Educational
Policy. Journal  of Language, Identity &  Education, 9(5), 310-328.
https://doi.org/10.1080/15348458.2010.517693

Konishi, C., & Wong, T. K. Y. (2018). Relationships and School Success: From a Social-
Emotional Learning Perspective. In InTech eBooks.

https://doi.org/10.5772/intechopen.75012

Kuttner, P. J. (2023). The Right to Belong in School: A Critical, Transdisciplinary
Conceptualization of School Belonging. AERA Open, 9.
https://doi.org/10.1177/23328584231183407

Khawaja, N. G., Ibrahim, O., & Schweitzer, R. (2017). Mental Wellbeing of Students from
Refugee and Migrant Backgrounds: The Mediating Role of Resilience. School Mental
Health, 9(3), 284. https://doi.org/10.1007/s12310-017-9215-6

Leung, C., Harris, R., & Rampton, B. (1997). The Idealised Native Speaker, Reified Ethnicities,
and Classroom Realities. TESOL Quarterly, 31(3), 543-560.
https://doi.org/10.2307 /3587837

Liberman, Z., Woodward, A. L., & Kinzler, K. D. (2017). The Origins of Social Categorization
[Review of The Origins of Social Categorization|. Trends in Cognitive Sciences, 21(7),
556. Elsevier BV. https://doi.org/10.1016/j.tics.2017.04.004

www.jssal.com

61


http://www.jssal.com/
https://doi.org/10.1111/j.1751-9004.2007.00066.x
https://doi.org/10.3389/fpubh.2019.00346
https://doi.org/10.1353/csd.2007.0054
https://doi.org/10.5772/intechopen.75012
https://doi.org/10.1177/23328584231183407
https://doi.org/10.1007/s12310-017-9215-6

62
Resisting Invisibility: Immigrant Youth in Higher Education

Liggett, T. (2009). Intersections of Language and Race for English Language Learners.
Northwest Journal of Teacher Education, 7(1).
https://doi.org/10.15760/nwjte.2009.7.1.4

Lu, X. (2024). Associating Academic Identity with Language Socialization in Virtual
Community: A Case Study of a Chinese Graduate Student’s Learning Experiences
in Religion Studies. The Qualitative Report, 29(1), 141-
161. https://doi.org/10.46743/2160-3715/2024.5649

Lucken, K. (2012). Immigrants, Adaptation. In The Wiley-Blackwell Encyclopedia of
Globalization. Wiley. https://doi.org/10.1002/9780470670590.wbeog287

Martin, A. J., & Marsh, H. W. (2003). Fear of failure: Friend or foe? Australian Psychologist,
38(1), 31. https://doi.org/10.1080/00050060310001706997

Martin, A. J., & Marsh, H. W. (2009). Academic resilience and academic buoyancy:
multidimensional and hierarchical conceptual framing of causes, correlates and
cognate constructs. Oxford  Review of  Education, 35(3), 353.
https://doi.org/10.1080/03054980902934639

Masten, A. S. (2001). Ordinary magic: Resilience processes in development. American

Psychologist, 56(3), 227-238. https://doi.org/10.1037/0003-066X.56.3.227

Matthews, J. S., Banerjee, M., & Lauermann, F. (2014). Academic Identity Formation and
Motivation Among Ethnic Minority Adolescents: The Role of the “Self” Between
Internal and External Perceptions of Identity. Child Development, 85(6), 2355.
https://doi.org/10.1111/cdev.12318

McCabe, E., Kaskoun, J. R., Bennett, S., Meadows-Oliver, M., & Schroeder, K. (2024).
Addressing School Connectedness, Belonging, and Culturally Appropriate Care for
Newly Immigrated Students and Families. Journal of Pediatric Health Care, 38(2),
233. https://doi.org/10.1016/j.pedhc.2023.10.001

Meroni, C., & Velasco, V. (2023). School-Based Interventions for Migrant Students in the
Framework of the Health Promoting Whole-School Approach: An Umbrella Review.
Sustainability, 15(3), 1894. https://doi.org/10.3390/su15031894

Morales, E. E. (2008). The Resilient Mind: The Psychology of Academic Resilience. The
Educational Forum, 72(2), 152. https://doi.org/10.1080/00131720701805017

Moran, M. B., & Sussman, S. (2014). Translating the Link Between Social Identity and Health
Behavior Into Effective Health Communication Strategies: An Experimental
Application Using Antismoking Advertisements. Health Communication, 29(10),

1057. https://doi.org/10.1080/10410236.2013.832830

Morgan, D. L. (1997). Focus groups as qualitative research. Sage publications.

Moustakas, C. (1994). Phenomenological research methods. SAGE Publications.

www.jssal.com


http://www.jssal.com/
https://doi.org/10.46743/2160-3715/2024.5649
https://doi.org/10.1111/cdev.12318
https://doi.org/10.1016/j.pedhc.2023.10.001
https://doi.org/10.1080/00131720701805017
https://doi.org/10.1080/10410236.2013.832830

63
Resisting Invisibility: Immigrant Youth in Higher Education

Murray, N. (2011). Widening participation and English language proficiency: a convergence
with implications for assessment practices in higher education. Studies in Higher
Education, 38(2), 299. https://doi.org/10.1080/03075079.2011.580838

Nwosu, O., & Uguru, E. S. (2021). Politics, Identity and Ethno-Religious Conflicts in Richard
Ali’s “City of Memories.” Ahyu A Journal of Language and Literature, 2, (12).
https://doi.org/10.56666 /ahyu.v2i.57

Omanovié, V., & Langley, A. (2021). Assimilation, Integration or Inclusion? A Dialectical
Perspective on the Organizational Socialization of Migrants. Journal of Management
Inquiry, 32(1), 76. https://doi.org/10.1177/10564926211063777

Osterman, K. F. (2000). Students’ Need for Belonging in the School Community. Review of
Educational Research, 70(3), 323. https://doi.org/10.3102/00346543070003323

Ozdemir, S. B., Ozdemir, M., & Kharel, N. (2021). Experiences of cultural clashes at home
and ethnic victimization in school: “I live between two cultures, and neither of them
understands me.” New Directions for Child and Adolescent Development, 179-

198. https://doi.org/10.1002/cad.20416

Ozyurt, G., & Guilmez, M. (2020). Social support and adaptation among migrant students.
Anatolian Journal of Educational Leadership and Teaching, 2(2), 38-53.

Pargament, K. 1., Smith, B. W., Koenig, H. G., & Perez, L. (1998). Patterns of positive and
negative religious coping with major life stressors. Journal for the scientific study of

religion, 710-724. https://doi.org/10.2307 /1388152

Patton, M. Q. (2002). Qualitative research and evaluation methods. Sage Publications.

Rahimian, M. (2015). Identity Issues among Post-secondary Nonnative Students in an English
Speaking Country. Procedia - Social and Behavioral Sciences, 174, 305.
https://doi.org/10.1016/j.sbspro.2015.01.663

Raja, R., Zhou, W., Li, X. Y., Ullah, A., & Jian-fu, M. (2021). Social identity change as an
integration strategy of international students in China. International Migration,

59(5), 230. https://doi.org/10.1111/imig.12827

Simbula, S., Margheritti, S., & Avanzi, L. (2023). Building Work Engagement in Organizations:
A Longitudinal Study Combining Social Exchange and Social Identity Theories.
Behavioral Sciences, 13(2), 83. https://doi.org/10.3390/bs13020083

Sun, P. Y. T. (2013). The servant identity: Influences on the cognition and behavior of servant
leaders. The Leadership Quarterly, 24(4), S544.
https://doi.org/10.1016/j.leaqua.2013.03.008

Shen, Y., Feng, H., & Li, X. (2024). Academic resilience in nusing students: a concept analysis.
BMC Nursing, 23(1). https://doi.org/10.1186/s12912-024-02133-2

www.jssal.com


http://www.jssal.com/
https://doi.org/10.1080/03075079.2011.580838
https://doi.org/10.56666/ahyu.v2i.57
https://doi.org/10.1002/cad.20416
https://doi.org/10.2307/1388152
https://doi.org/10.1016/j.sbspro.2015.01.663
https://doi.org/10.1111/imig.12827
https://doi.org/10.3390/bs13020083

Resisting Invisibility: Immigrant Youth in Higher Education

Shengyao, Y., Jenatabadi, H. S., Mengshi, Y., Mingin, C., Xuefen, L., & Mustafa, Z. (2024).
Academic resilience, self-efficacy, and motivation: the role of parenting style.
Scientific Reports, 14(1). https://doi.org/10.1038/s41598-024-55530-7

Spears, R. (2017). Social Identity Model of Deindividuation Effects. In The International
Encyclopedia of Media Effects (Eds P. Rossler, C.A. Hoffner & L.
Zoonen). https://doi.org/10.1002/9781118783764.wbieme0091

Spycher, P. (2007). Academic writing of adolescent English learners: Learning to use
“although.” Journal of Second  Language Writing, 16(4), 238.
https://doi.org/10.1016/j.jslw.2007.07.001

Sue, D. W., Capodilupo, C. M., Torino, G. C., Bucceri, J. M., Holder, A. M. B., Nadal, K. L., &
Esquilin, M. (2007). Racial microaggressions in everyday life: Implications for
clinical practice. American Psychologist, 62(4), 271-286.
https://doi.org/10.1037/0003-066X.62.4.271

Syed, M., Azmitia, M., & Cooper, C. R. (2011). Identity and Academic Success among
Underrepresented Ethnic Minorities: An Interdisciplinary Review and Integration.
Journal of Social Issues, 67(3), 442. https://doi.org/10.1111/j.1540-
4560.2011.01709.x

Tajfel, H. (1974). Social identity and intergroup behaviour. Social Science Information, 13(2),
65. https://doi.org/10.1177/053901847401300204

Tajfel, H., & Turner, J. C. (1979). An integrative theory of intergroup conflict. In W. G. Austin
& S. Worchel (Eds.), The social psychology of intergroup relations (33—47). Monterey,
CA: Brooks/Cole.

Tajfel, H., & Turner, J. C. (1986). The social identity theory of intergroup behaviour. In S.
Worchel, & W. G. Austin (Eds), Psychology of intergroup relations. Chicago, IL:
Nelson-Hall.

Tajfel, H., & Turner, J. (2004). The Social Identity Theory of Intergroup Behavior. Jost, J. T.,
& Sidanius, J. (Eds). Political psychology: Key readings. Psychology Press.
https://doi.org/10.4324/9780203505984-16

Taylor, S., & Sidhu, R. K. (2011). Supporting refugee students in schools: what constitutes
inclusive education? International Journal of Inclusive Education, 16(1), 39-56.
https://doi.org/10.1080/13603110903560085

Thomson, S. (2018). Many Australian school students feel they ‘don’t belong’ in school: new

research. https://research.acer.edu.au/rd_school/ 183/

Timotijevi¢, L., & Breakwell, G. M. (2000). Migration and threat to identity. Journal of
Community & Applied Social Psychology, 10(5), 355-372.
https://doi.org/10.1002/1099-1298(200009/10)10:5<355::AID-
CASP597>3.0.CO;2-Y

www.jssal.com

64


http://www.jssal.com/
https://doi.org/10.1038/s41598-024-55530-7
https://doi.org/10.1002/9781118783764.wbieme0091
https://doi.org/10.1111/j.1540-4560.2011.01709.x
https://doi.org/10.1111/j.1540-4560.2011.01709.x
https://doi.org/10.4324/9780203505984-16
https://doi.org/10.1002/1099-1298(200009/10)10:5%3c355::AID-CASP597%3e3.0.CO;2-Y
https://doi.org/10.1002/1099-1298(200009/10)10:5%3c355::AID-CASP597%3e3.0.CO;2-Y

Resisting Invisibility: Immigrant Youth in Higher Education

Tjimuku, M., & Atiku, S. O. (2024). Addressing workplace diversity to improve employee
performance: implications for SOEs in Namibia. Cogent Business & Management,
11(1). https://doi.org/10.1080/23311975.2024.2315643

Ulbricht, J., Schachner, M. K., Civitillo, S., & Noack, P. (2022). Teachers’ acculturation in
culturally diverse schools - How is the perceived diversity climate linked to

intercultural self-efficacy? Frontiers in Psychology, 13.
https://doi.org/10.3389 /fpsyg.2022.953068

Ungar, M. (2013). Resilience, Trauma, Context, and Culture. Trauma, Violence, & Abuse,
14(3), 255-266. https://doi.org/10.1177/1524838013487805

Vaccaro, A., Moore, A., Kimball, E., Troiano, P., & Newman, B. M. (2018). “Not Gonna Hold
Me Back”: Coping and Resilience in Students with Disabilities. Journal of Student
Affairs Research and Practice, 56(2), 181.
https://doi.org/10.1080/19496591.2018.1506793

van Dijk, T. (1993). Elite discourse and racism. In I. Zavala, T. van Dijk & M. Diaz-Diocaretz
(Ed.), Approaches to Discourse, Poetics and Psychiatry: Papers from the 1985 Utrecht
Summer School of Critical Theory (pp. 81-122). John Benjamins Publishing
Company. https://doi.org/10.1075/ct.4.07dij

van Manen, M. (1990). Researching lived experience: Human science for an action sensitive
pedagogy. State University of New York Press.

Walker, C., Gleaves, A., & Grey, J. (2006). Can students within higher education learn to be
resilient and, educationally speaking, does it matter? Educational Studies, 32(3),
251. https://doi.org/10.1080/03055690600631184

Yeager, D. S., & Dweck, C. S. (2012). Mindsets That Promote Resilience: When Students
Believe That Personal Characteristics Can Be Developed. Educational Psychologist,
47(4), 302. https://doi.org/10.1080/00461520.2012.722805

Yildirim, F., & Kumcagiz, H. (2021). The role of psychological resilience and self-esteem in
students' adjustment. Journal of Educational Studies and Research, 6(2), 129-148.

Yuval-Davis, N. (2000). Belonging and the politics of belonging. Patterns of Prejudice, 40(3),
197-214. https://doi.org/10.1080/00313220600769331

APPENDIX A: Semi-Structured Interview Guide
Introduction and Rapport Building

e Can you briefly introduce yourself—where you are from, what department you study

in, and how long you've been in Turkiye?
1. Sense of Belonging

e How did you feel when you first started school? How would you describe your sense of

belonging at that time?
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Have there been moments at school when you said, "I feel like I belong"? What created

that feeling?
Have you experienced situations at school that made you feel excluded or “different”?

How did a positive relationship with a teacher or a friend affect your sense of

belonging?

Has anyone ever felt, “Even though I am here, I still feel like a guest”? When and how

does this feeling arise?

2. Social Identity and Intergroup Distinction

How are you usually addressed at school? Is your nationality or background often

emphasized?
How does it make you feel to be labeled as “Syrian” or “Afghan,” for example?

How are your relationships with Turkish students? Do you feel like you are part of

their group?
Have you found it difficult to balance your own culture with Turkish culture?

Do you think there have been changes in your identity since living here?

3. Experiences of Discrimination

Have you experienced any verbal or behavioral incidents at school that bothered you

or made you feel excluded?
Have you felt treated differently because of your accent or physical appearance?

What do you think about your teachers’ attitudes towards you? Do you feel you are

treated differently compared to other students?
Do you feel comfortable expressing your ideas in class? Why or why not?

Even though you are academically successful, have there been moments when you

still felt like an “outsider”?

4. Coping Strategies

What or who supports you the most when coping with difficulties?

What kind of solidarity do you have with other migrant students? How do these

relationships help you?

Have there been times when you preferred to be “invisible” in class or at school to

protect yourself?

How do you think the challenges you have faced have personally affected you? How

have they transformed you?

How do you maintain your hope and motivation?

5. Coping with Language and Communication Barriers
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Are there times when you find it difficult to follow Turkish lessons? In which situations

do you struggle the most?

Do you have difficulties with technical or vocational terms? How does this affect you?
What kinds of obstacles do you face in daily conversations with Turkish students?
How do these language difficulties affect your friendships?

What do you do to improve your language skills? What kinds of support do you expect

from the school in this regard?

Concluding Questions

If you could change one thing in your school to make international students feel more
welcome, what would it be?
Is there anything else you’d like to share about your experience that we haven’t

discussed?
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