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Article Info Abstract

In response to pandemic-related learning disruptions, the Philippine Department of

Education introduced Catch-Up Fridays to address academic gaps and support

student development. However, the program’s effectiveness relies heavily on its

implementation at the school level. This study investigated the student-, teacher-,

Accepted: 2025-11-29 apd program—.related ch?llenges in imple.:menting .Catch—'Up F.rid'ays ata publ?c senior
high school in Los Banos, Laguna, with the aim of identifying key barriers and
recommending strategies for improvement. Through a descriptive research design
integrating both quantitative and qualitative methods, such as Likert-scale surveys
and semi-structured interviews conducted with 121 students and 15 teachers, the
study uncovered several notable challenges. Students reported insufficient learning
materials, inconsistent scheduling, limited interactive activities, and restricted
access to technology. Teachers highlighted issues such as heavy workloads, lack of
training, unclear policy directives, and low parental involvement. Despite these
challenges, both groups recognized the program’s potential to support academic
recovery, as well as foster socio-emotional learning, digital literacy, and student
leadership. Based on these findings, the study proposed targeted strategies to
enhance engagement, strengthen teacher support, improve resources, integrate
technology, involve families, and establish effective monitoring, ultimately aiming to
make Catch-Up Fridays more inclusive, effective, and sustainable.
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Introduction

Learning foundational skills such as reading, writing, and numeracy is a fundamental human
right, one that formal education is designed to uphold. However, in developing countries like
the Philippines, several persistent and emerging challenges continue to hinder access to these
basic competencies, resulting in significant learning gaps among schoolchildren.

Even before the COVID-19 pandemic, the Philippine education system faced serious
challenges. For instance, only 10% of Grade 5 students met the required reading standards,
and the country ranked last in reading, mathematics, and science in the 2022 Programme for
International Student Assessment (PISA) (OECD, 2023; Chi, 2023; Philippine Institute for
Development Studies [PIDS], 2023). The pandemic exacerbated these pre-existing issues,
leading to both cognitive and socio-emotional learning losses, particularly among vulnerable

groups (PIDS, 2023).
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In addition to pandemic-related disruptions, the Philippine education system continues to
face environmental challenges. Frequent class suspensions due to typhoons during the rainy
season and extreme heat during the summer further interrupt the continuity of face-to-face
learning. Although alternative learning modalities, such as modular distance education,
online learning, and broadcast-based instruction, were introduced, many students and
teachers lacked access to the necessary digital tools and stable internet connectivity (Torres
& Ortega-Dela Cruz, 2022; Ramoso & Cruz, 2024). These limitations have intensified existing
educational inequalities (Philippine News Agency, 2023).

As a result, learning poverty in the country has reached alarming levels. In 2021, the World
Bank reported that 91% of Filipino children under the age of 10 could not read or understand
a simple text, an increase from 69.5% in 2019 and the highest rate in East Asia and the Pacific
(World Bank, 2022).

In response, the Department of Education (DepEd) launched the National Learning Recovery
Program (NLRP) through DepEd Order No. 013, s. 2023. This program includes initiatives like
Catch-Up Fridays, aimed at restoring foundational literacy and numeracy skills lost during
prolonged remote learning periods (DepEd, 2024a). Under this initiative, the first half of each
Friday is allocated to the National Reading Program, while the second half focuses on Values
Education, Health, Peace Education, and Homeroom Guidance. Activities such as Drop
Everything and Read (DEAR), Read-A-Thon sessions, and guided reflections are employed to
promote literacy, critical thinking, and values development. Importantly, these sessions are
ungraded and intended to reinforce—not replace—regular instruction (DepEd, 2024b).
Despite its well-intentioned framework, the implementation of Catch-Up Fridays has
encountered significant obstacles. These include voluntary participation, unequal resource
distribution, teacher shortages, insufficient training, poor infrastructure, environmental
disruptions, and weak assessment systems (Rafanan et al., 2024; Requillo et al., 2024;
Palomeno et al., 2025; Saro et al., 2024).

The success of learning recovery efforts like Catch-Up Fridays thus hinges on addressing
these systemic, logistical, and socio-economic barriers. Understanding these challenges is
vital to improving program implementation and ensuring that all learners have equitable
access to quality education. This study contributes to that understanding by examining the
Philippine context and offering insights that can inform policy adjustments and enhance the
effectiveness of recovery programs, ultimately strengthening the education system’s resilience
against future disruptions.

While prior research has documented implementation issues and captured teacher
perspectives, the lived experiences of students remain largely underexplored. Moreover, there
is a need for a deeper understanding of how Catch-Up Fridays are operationalized at the
school level and how institutional directives interact with ground-level realities. A holistic
investigation that integrates both teacher and student viewpoints can yield actionable insights
to inform policy refinements, promote stakeholder engagement, and support the sustainable

execution of learning recovery efforts.
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To this end, the study addressed the central research question: What are the key challenges
faced by teachers and students in a public senior high school in Los Banos, Laguna,
Philippines? Specifically, it aimed to: (i) analyze the student-, teacher-, and program-related
challenges in the implementation of Catch-Up Fridays, and (ii) recommend strategies to
improve its delivery and effectiveness.

This study is significant as it provides empirical insights into the on-the-ground
implementation challenges of Catch-Up Fridays from the perspectives of both teachers and
students in the Philippines. By examining gaps between policy intent and classroom realities,
the research can inform improvements in teacher support, student engagement strategies,
and resource allocation, ultimately contributing to more effective and inclusive educational
practices. The findings will benefit policymakers, school administrators, educators, and future
researchers by offering evidence-based recommendations for refining the program.
Importantly, the study supports the achievement of Sustainable Development Goal 4 (Quality
Education) by promoting inclusive, equitable, and context-responsive education policies that
address learning loss and enhance foundational literacy in a post-pandemic context.
Theoretical Framework

This study is grounded in three complementary theoretical lenses to analyze the
implementation challenges of Catch-Up Fridays. First, the Cultural-Historical Activity Theory
(CHAT), as articulated by Engestréom (1987, in Cong-Lem, 2022), provides a lens through
which Catch-Up Fridays can be viewed as a mediated activity system. Within this framework,
the interaction among key components such as subjects (students and teachers), tools
(instructional materials, digital resources), community (school stakeholders), rules (DepEd
guidelines), division of labor (roles of administrators and teachers), and outcomes (improved
learning recovery) is essential to understanding implementation dynamics. Engestrém
emphasizes that contradictions or tensions between these components often lead to
breakdowns or inefficiencies in practice. For example, a mismatch between DepEd policy
expectations and the limited availability of instructional tools (as reported by Requillo et al.,
2024) exemplifies a systemic contradiction that hampers desired outcomes. CHAT has been
widely used in education research to explore implementation barriers, as seen in Cong-Lem’s
(2022) study on digital integration, which highlighted how unaligned tools and institutional
rules can lead to failure in educational reform.

Second, Complexity Theory, as discussed by Martin et al. (2019), views schools as complex
adaptive systems characterized by non-linear interactions, emergent behaviors, and context-
sensitive responses. This perspective is particularly relevant for Catch-Up Fridays, as it
recognizes that the program’s success is not solely determined by top-down planning but is
shaped by how teachers, students, and school leaders respond to and adapt within their
unique local environments. For instance, the effectiveness of student engagement strategies
may vary based on school culture, teacher capacity, and resource availability. Martin et al.

(2019) stress that educational reforms often evolve unpredictably, and flexibility, rather than
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rigid adherence to centralized policies, is key to success. This aligns with Cruz and Ausa’s
(2025) findings that adaptive, student-centered methods are more effective in sustaining
learner motivation across diverse school settings.

Lastly, Resource Dependency Theory (RDT), developed by Pfeffer and Salancik (1978, in
Celtekligil, 2020), explains how schools’ dependency on external resources such as
instructional materials, funding, and training directly influences their ability to implement
and sustain educational programs. RDT posits that organizations are not self-sufficient; they
must manage their dependence on external actors while maintaining operational stability. In
the case of Catch-Up Fridays, schools often lack adequate resources and rely heavily on
external support, a concern echoed in the findings of Reyes and Caballes (2021), who noted
that resource scarcity limits the fidelity of program delivery. Moreover, Celtekligil (2020)
applied RDT in analyzing policy implementation in under-resourced educational institutions,
emphasizing that without sustained material and professional support, reform initiatives risk
becoming superficial or unsustainable. Together, these theories offer a multidimensional
framework for understanding the systemic, contextual, and resource-based challenges that
affect the program’s success.

Methodology

This study employs a descriptive research design, integrating both quantitative and
qualitative methods specifically surveys and semi-structured interviews to examine
challenges related to students, teachers, and program implementation in the Catch-Up
Fridays initiative at a public school in Los Banos, Laguna, Philippines. The survey serves as
a systematic tool for gathering self-reported data, providing a comprehensive overview of the
experiences and perceptions of both students and teachers. The structured questionnaire
includes Likert-scale items to assess the extent of implementation challenges, as well as open-
ended questions intended to capture more nuanced qualitative insights.

Research Participants

The participants for the survey included 121 senior high school students from Grades 11 and
12, who were selected through stratified random sampling, and 15 teachers, chosen through
purposive sampling based on their involvement in the implementation of Catch-Up Fridays
(Table 1).

From among these survey respondents, 12 students and 3 teachers were further purposefully
selected to participate in the semi-structured interviews, providing deeper qualitative insights
into the challenges encountered during program implementation.

Among the students, the majority are aged 17 (32%), followed by those aged 16 and 18 (both
21%). A small portion are aged 19 to 24, indicating some late enrollees or returning learners.
Female students slightly outnumber males at 55% and 45%, respectively. Grade level
distribution is nearly equal, with 49% in Grade 11 and 51% in Grade 12, showing balanced

representation across year levels.
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For teachers, 60% are female and 40% male. Most fall within the 30-39 (33%) and 40-49
(27%) age ranges, with fewer in younger and older age brackets. Nearly half (47%) have over
10 years of teaching experience, and 33% have 4-6 years, suggesting a seasoned faculty. In
terms of education, 53% hold a Master’s degree, while 47% have a Bachelor’s degree.

Table 1. Respondents’ Demographic Profile

Student Frequency Percentage
Variables f %
Age
17 39 32
18 26 21
16 25 21
19 17 14
21 7 6
20 3 2
22 2 2
23 1 1
24 1 1
Total 121 100
Sex
Female 66 55
Male 55 45
Total 121 100
Grade Level
Grade 11 59 49
Grade 12 62 51
Total 121 100
Teacher
Sex
Female 9 60
Male 6 40
Total 15 100
Age
20-29 Years Old 3 20
30-39 Years Old 5 33
40-49 Years Old 4 27
50-59 Years Old 1 7
60 Years Old and Above 2 13
Total 15 100
Years of Teaching Experience
1-3 Years 1 7
4-6 Years 5 33
7-10 Years 2 13
More than 10 Years 7 47
Total 15 100
Highest Educational Attainment
Master's Degree 8 53
Bachelor's Degree 7 47
Total 15 100
Instrumentation

To achieve the study’s objectives, the researcher used a researcher-developed survey and
semi-structured interviews to investigate the implementation challenges of the Catch-Up
Fridays program. The survey assessed student participation, teacher support, and program
structure, with both students and teachers rating their experiences using a five-point Likert

scale for consistency and comparability.
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The student questionnaire is composed of 15 items that assessed their experiences and the
challenges they encountered related to student participation, teacher support, and program
structure, using a five- point Likert scale.

The teacher questionnaire is composed of 25 items covering five areas: student-related
challenges (e.g., motivation, attendance, behavior), teacher-related issues (e.g., workload,
classroom management), administrative concerns (e.g., policies, coordination, resources),
parental and community support (e.g., engagement, communication), and resource
availability (e.g., teaching materials, technology). Likert scale scores were interpreted from 1
(“Not a Challenge”) to 5 (“Extreme Challenge”) to measure the severity of each issue.

To ensure content validity, consultations were conducted with subject matter experts who
reviewed the questionnaire to determine whether the items effectively address the research
constructs. Their feedback was incorporated to enhance the clarity, relevance, and
comprehensiveness of the instrument. To assess reliability, the study employed test-retest
reliability, where a subset of respondents completed the same questionnaire twice, with a two-
week interval, to measure the stability and consistency of responses over time. Additionally,
internal consistency was evaluated using Cronbach’s alpha, with a value of 0.7 or higher
considered acceptable, ensuring that the Likert scale items reliably measure the intended
constructs. Challenges encountered recorded a Cronbach’s Alpha of 0.93, which is classified
as excellent, reflecting a very high level of reliability for both student and teacher
questionnaires.

Semi-structured interviews with selected students and teachers complemented the survey,
offering deeper insights and allowing participants to elaborate on their experiences and
suggest improvements. The semi-structured interview guide was developed in direct
alignment with the study’s research aims and informed by a review of relevant literature on
program implementation, instructional practices, and educational challenges. Its content was
further refined through consultation with subject-matter experts to ensure clarity, relevance,
and coherence. The instrument is structured into three primary domains including
implementation experiences, challenges encountered, and perceived impact and
recommendations, each corresponding to the central objectives of the study. Primary
questions are supplemented with optional probing prompts designed to elicit deeper
elaboration while maintaining consistency across interviews. This structured yet flexible
design enables the systematic collection of rich, context-specific qualitative data that
illuminates teachers’ experiences, instructional strategies, encountered barriers, and
suggested improvements related to the Catch-Up Fridays initiative.

Data Analysis

Quantitative data were analyzed using descriptive statistics including frequency, percentage,
mean and standard deviation, while qualitative data from open-ended responses and
interviews were examined through thematic analysis, following Braun and Clarke’s approach

(McLeod, 2024). Themes and codes were developed inductively through repeated readings of
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the data, allowing key patterns, best practices, and areas for improvement to emerge in
alignment with the study’s objectives.

Ethical Considerations

This study followed strict ethical protocols to protect participants and ensure data integrity.
Senior high school students and teachers from a public school in Los Bafos, Laguna, were
fully informed about the study’s purpose, procedures, and their voluntary participation.
Informed consent was obtained through detailed forms outlining their roles, data collection
methods, and the right to withdraw at any time. Questions were encouraged prior to consent.
To ensure confidentiality, participants were assigned unique codes and all data were reported
in aggregate to avoid identification. Participation was entirely voluntary, with the option to
skip questions or withdraw at any point emphasized throughout. A summary of findings was
shared with participants and stakeholders to inform educational improvements.

Findings

Challenges Faced by Students and Teachers During the Implementation of Catch-up
Fridays

This section presents the findings regarding the challenges encountered during the
implementation of Catch-Up Fridays, organized into two subsections. The first subsection
summarizes the quantitative results, providing an overview of student and teacher
perceptions based on survey data. The second subsection highlights qualitative insights from
open-ended responses, offering contextual explanations that complement and elaborate on
the numerical trends.

Student-Related Challenges

Survey responses indicate that students experience moderate difficulties during Catch-Up
Fridays, with a composite mean of 3.00 (SD = 0.06), reflecting recurring, though not severe,
implementation gaps (Table 2). Concentration emerged as a notable challenge (M = 3.00),
alongside home-related distractions and competing responsibilities, which suggest that
personal obligations interfere with participation.

Teacher-Related Challenges

Students reported moderate challenges related to teacher support, including unclear
explanations (M = 2.93) and insufficient guidance (M = 2.88). The lowest-rated item concerned
the provision of varied reading activities (M = 2.84), indicating gaps in instructional
scaffolding.

Program-Related Challenges

Program-level issues, particularly unclear instructions (M = 2.99) and scheduling constraints
(M = 3.05), were also identified as consistent moderate challenges, suggesting that both

material organization and time allocation affect student engagement and learning outcomes.

Table 2. Student-Perceived Challenges in the Implementation of Catch-up Fridays
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Indicative Statement Mean SD Descriptive

Interpretation
A. Student-Related Challenges
1. I find it difficult to concentrate during Catch-up 3.00 1.06  Moderate
Fridays sessions. Challenge
2. T have enough time at home to do my Catch-up 3.29 1.14  Moderate
Fridays activities Challenge
3. I feel uninterested in the materials and learning 2.80 1.16  Moderate
activities provided in the Catch-up Fridays program. Challenge
4. My family provides sufficient support and 3.26 1.16  Moderate
encouragement for my participation in Catch-up Challenge
Fridays.
5. I face challenge at home that prevent me from 3.21 1.09  Moderate
focusing on the Catch-up Fridays program. Challenge
B. Teacher-Related Challenges
6. I do not receive sufficient guidance and support 2.88 1.26  Moderate
from my teacher during Catch-up Fridays sessions. Challenge
7. The explanations of learning tasks and exercises 2.93 1.21 Moderate
provided by my teacher during the Catch-up Fridays Challenge
sessions are unclear.
8. I struggle to understand concepts, and my teacher 2.90 1.18  Moderate
does not provide enough assistance. Challenge
9. The feedback I receive from my teacher is 3.13 1.18  Moderate
insufficient to help improve my learning outcomes. Challenge
10. My teacher does not provide enough varied reading 2.84 1.25  Moderate
activities to enhance engagement and learning. Challenge
C. Program-Related Challenges Moderate
11. Learning materials are unclear, poorly structured, 2.90 1.21  Challenge
or not appropriate for my grade level.
12. Activities in the program are not engaging or 2.88 1.18  Moderate
relevant to my learning needs. Challenge
13. Instructions and guidelines for each task are 2.99 1.25  Moderate
difficult to understand and follow. Challenge
14. The time allocated for each session is insufficient 2.98 1.15  Moderate
for comprehension and application. Challenge
15. The program schedule is inconvenient and 3.05 1.09  Moderate
interferes with my other academic responsibilities. Challenge
Composite Mean 3.00 0.06  Moderate

Challenge
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Similarly, teacher survey responses indicate moderate to significant challenges, with an
overall composite mean of 3.21 (SD = 1.12) (Table 3). Student-related difficulties, such as
inconsistent attendance (M = 3.67) and behavioral issues (M = 3.67), were prominent.
Teacher-related challenges included preparing instructional materials (M = 3.47) and
insufficient professional development (M = 3.20). Administrative, parental/community, and
resource-related domains further highlighted constraints, particularly limited coordination,
lack of awareness among parents, and insufficient teaching resources, all of which pose

significant barriers to effective program delivery.

Table 3. Teacher-Perceived Challenges in the Implementation of Catch-up Fridays

Indicative Statement Mean SD Descriptive

Interpretation

A. Student-Related Challenges

1. Low student motivation and engagement. 3.47 1.13 Significant

Challenge

2. Difficulty in addressing diverse learning 3.60 0.74 Significant
needs. Challenge

3. Inconsistent attendance during Catch-up 3.67 0.98 Significant
Fridays. Challenge

4. Students struggling  with  time 3.27 0.80 Moderate

management. Challenge

5. Students’ behavioral issues hinder smooth 3.67 1.11 Significant

implementation of the Catch-up Fridays. Challenge

B. Teacher-Related Challenges

6. Additional workload in preparing materials 3.47 1.06 Significant

and activities. Challenge

7. Difficulty in maintaining student 2.53 1.06 Slight Challenge

discipline.

8. Lack of sufficient professional development 3.20 1.26 Moderate
support. Challenge

9. Difficulty in managing Catch-up Fridays 2.93 1.03 Moderate
alongside regular teaching duties. Challenge

10. Limited time for feedback and 2.93 1.22 Moderate

assessments. Challenge

C. Administrative-Related Challenges

11. Inconsistent administrative support and 2.80 1.08 Moderate

guidance. Challenge
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12. Unclear policies and expectations 3.07 1.33 Moderate
regarding Catch-up Fridays. Challenge
13. Insufficient coordination between 2.80 1.32 Moderate
departments. Challenge
14. Limited time allocated for 2.47 1.13 Slight Challenge
implementation.
15. Challenges in monitoring and evaluating 2.87 1.46 Moderate
program Success. Challenge
D. Parental and Community Support
Challenges
16. Lack of parental involvement in student 3 (00 1.25 Moderate
learning. Challenge
17. Limited collaboration between schools 3.60 1.18 Significant
and communities. Challenge
18. Misinformation or misunderstanding of 3.07 1.10 Moderate
Catch-up Fridays' purpose. Challenge
19. Insufficient community support for school 3.40 1.35 Significant
initiatives. Challenge
20. Difficulty in communicating program 3.47 1.19 Significant
benefits to parents. Challenge
E. Resource-Related Challenges
21. Inadequate teaching materials and 3.40 0.99 Significant
resources. Challenge
22. Insufficient technological support for 3.47 1.19 Significant
online learning activities. Challenge
23. Limited access to necessary teaching 3.60 1.06 Significant
facilities. Challenge
24. Budget constraints affecting program 3.27 1.03 Moderate
effectiveness. Challenge
25. Lack of supplementary learning materials 3.33 0.98 Moderate
for students. Challenge
Composite Mean 3.21 1.12 Moderate
Challenge

258

Qualitative data from student and teacher open-ended responses provide deeper insights into

the quantitative trends. Students reported challenges such as difficulty concentrating,
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managing home responsibilities, and coping with anxiety or lack of confidence in public
speaking. For instance, one student admitted to “fighting against being sleepy,” while another
noted the difficulty of balancing school and personal obligations. Students also highlighted

insufficient guidance from teachers and occasional lack of relevant learning materials.

Teachers’ qualitative accounts echoed these findings, providing context for the moderate to
high quantitative ratings. Inconsistent student attendance and low motivation were recurring
themes, with one teacher observing that “students often see Fridays as rest days, not learning
opportunities.” Teachers described the workload as exhausting due to program overlap with
regular duties, difficulties in preparing materials, and limited professional training.
Administrative challenges, including unclear policies and limited monitoring, and
parental/community engagement barriers, such as low awareness and collaboration, were
also emphasized. Resource constraints were particularly severe, with teachers reporting
insufficient technological support, limited teaching materials, and budget restrictions as key

impediments to effective program delivery.

By integrating both quantitative and qualitative perspectives, the findings illustrate that while
the challenges are often moderate, they are persistent and multifaceted, spanning student
engagement, teacher preparedness, administrative support, parental involvement, and
material resources. This combined analysis provides a nuanced understanding of the factors

influencing the effectiveness of the Catch-Up Fridays initiative.
Recommended Strategies to Enhance the Implementation of Catch-up Fridays

Based on the analysis of student and teacher feedback, several key areas have been identified
for strengthening the implementation of the program. The following recommended strategies
aim to address recurring challenges, enhance learner engagement, and improve overall

program effectiveness.

Student Engagement. Low motivation and repetitive sessions were consistently identified by
students as barriers to participation. To address this, the integration of interactive elements
such as games, group work, and student-led activities is recommended. Student 3
emphasized the importance of sessions being “enjoyable while learning,” while Student 9

specifically requested “games and motivational activities.”

Provision of Learning Materials. Both students and teachers raised concerns about the lack of
printed and visual learning materials. Student 1 reported that a single copy was often shared
between two students, while Teacher 1 expressed frustration over the need to create materials
independently. To improve this, a regular monthly procurement process and dedicated budget

allocation for instructional resources are recommended.

Structured Program Scheduling. Inconsistencies in scheduling and unclear expectations were
noted as key implementation gaps. Student 8 called for a “structured schedule,” and Teacher
6 advocated for a consistent system of delivery. To address this, the development of a

standardized calendar with advance distribution of session topics is proposed.
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Differentiated and Responsive Instruction. Students and teachers underscored the need for
emotional support and individualized pacing. Student 6 requested additional time to produce
quality work, while Student 11 needed further guidance. Teacher 1 called for strategies
tailored to the varied learning needs of students. A biannual teacher training focused on socio-

emotional learning and flexible instruction is recommended.

Technology and ICT Integration. Participants highlighted the potential of digital tools to
enhance lesson delivery. Student 1 recommended the use of televisions and multimedia, while
Teacher 2 emphasized the need for ICT integration. Tools such as Kahoot, projectors, and
other visual learning platforms can improve engagement and support the development of

21st-century skills.

Teacher Development and Workload Recognition. Teachers reported feeling underprepared and
overextended. Teacher 2 stressed the importance of formally recognizing Catch-up Fridays in
their teaching loads, while Teacher 3 recommended ongoing professional development. To
support implementation, capacity-building initiatives and official workload recognition should

be instituted.

Real-Life and Values-Based Instruction. To improve relevance and engagement, both students
and teachers advocated for the integration of real-world and project-based learning tasks.
Student 10 urged that lessons be connected to “real-life scenarios,” while Teacher 3

emphasized the value of “project-based tasks.”

Student Agency and Leadership. The inclusion of students as active participants rather than
passive recipients emerged as a key theme. Teacher 3 suggested that students take the lead
in organizing culminating activities. This promotes leadership, accountability, and ownership

of learning.

Family and Community Involvement. Low parental engagement was repeatedly identified as a
challenge. Teacher 4 recommended providing “clear guidelines and support” to parents to
encourage their participation. The study proposes monthly family engagement touchpoints

and the implementation of home-based learning strategies.

Monitoring, Evaluation and Feedback. For continuous program improvement, regular use of
assessment tools such as surveys, journals, and attendance logs is recommended. These
feedback mechanisms support data-informed decision-making and allow for real-time

adjustments.

Policy and Communication Clarity. Several teachers noted confusion stemming from
inconsistent interpretations of program policies. Teacher 9 observed that administrators had
“different interpretations” of the program's implementation. To address this, the development

of clear written guidelines and regular stakeholder orientations is recommended.

Discussion
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This section contextualizes the results within the relevant literature, offering insights into how
the identified challenges reflect broader educational concerns in program implementation and

learning recovery.

The concentration difficulties, motivation issues, and competing responsibilities cited by
students echo the findings of Cruz and Ausa (2025), who linked student disengagement to
emotional unpreparedness and perceived repetitiveness. Similarly, Quimsing and Cruz (2024)
highlighted internal stressors and low motivation among struggling learners. The struggle to
balance school with home or work obligations reinforces the work of Cruz (2016) and Utami
(2022), emphasizing that external socioeconomic factors can hinder academic participation,

especially in under-resourced settings.

Moreover, the perception of Catch-Up Fridays as “extra school” rather than a meaningful
intervention aligns with Raymunde et al. (2024), who found that negative framing of remedial
programs leads to diminished student buy-in. This suggests the need to revisit how Catch-
Up Fridays are communicated and designed to enhance student agency and perceived

relevance.

Student-reported issues around instructional clarity and teacher presence are consistent with
Nabor and Ortega-Dela Cruz (2022) and Torres and Ortega-Dela Cruz (2024), who emphasized
the importance of structured remediation sessions. The lack of differentiated instruction also
reflects long-standing concerns from Cardino and Cruz (2020) and Ortega-Dela Cruz (2020),

who underscored the role of varied and engaging learning materials in effective interventions.

Teachers’ own concerns about unpreparedness and lack of training mirror findings by
Requillo et al. (2024), who noted that educators viewed Catch-Up Fridays as an additional
burden. The need for professional development and access to ready-made instructional
resources was similarly highlighted in Maawa and Cruz (2019), reinforcing the importance of
institutional support in capacity-building.

Program disorganization and vague implementation guidelines, as reported by students and
teachers, are consistent with Requillo et al. (2024) and Pacana and Cabaguing (2024), who
noted that lack of coherence across schools undermines program effectiveness. The finding
that one hour per subject is insufficient supports the conclusions of Tomas et al. (2021) and
Sor and Caraig (2021), who argue that deeper remediation requires more sustained

instructional time.

On the administrative side, the lack of clear policies and monitoring mechanisms reinforces
Culduz’s (2023) analysis that poor communication from leadership can derail school-based
implementation. This is further echoed by Brown et al. (2015) and Andrade (2019), who
emphasized the importance of data-driven evaluation for continuous program improvement.
The difficulty of involving parents and communities in the program supports the arguments

of Utami (2022) and Demano et al. (2024), who stress the value of engaging families in school-
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based recovery initiatives. Building awareness and ownership among parents is essential to

fostering a holistic support system for students.

Finally, the significant resource gaps reported by teachers align with Delos Reyes and Caballes
(2021), who argue that without adequate materials, facilities, and technological support,
learning recovery efforts are unlikely to succeed. Budget constraints remain a structural
barrier, limiting the program’s scalability and long-term viability.

The challenges identified by both students and teachers highlight implementation gaps in
Catch-Up Fridays that reflect broader systemic issues: insufficient training, lack of
coordination, minimal stakeholder engagement, and resource scarcity. While the level of
difficulty reported is moderate overall, the recurrence and consistency of these issues indicate
a pressing need for program refinement. Addressing these challenges requires a multi-
pronged approach that includes policy clarity, teacher capacity-building, improved resource
allocation, and stronger community involvement to ensure that Catch-Up Fridays fulfill their

intended role in learning recovery.

Meanwhile, the proposed strategies for improving Catch-Up Fridays are grounded in
educational theory and research that emphasize the complex, contextual, and interdependent

nature of school-based interventions.

Cultural-Historical Activity Theory (CHAT), as articulated by Engestrém (1987, in Cong-Lem,
2022), frames Catch-Up Fridays as a dynamic activity system shaped by interactions among
individuals, tools, rules, and community structures. Strategies like gamified instruction,
collaborative learning, and student-led activities (Abejo et al., 2024; Cruz & Ausa, 2025)
represent a shift toward more participatory systems, positioning students as active agents in

their learning.

Aligned with Vygotsky’s sociocultural theory, the inclusion of differentiated instruction and
emotional support (Pasco & Cruz, 2023) highlights the importance of responsive scaffolding
that addresses both cognitive and affective needs. These approaches help resolve systemic

contradictions and promote expansive learning.

Complexity Theory (Martin et al., 2019) adds another layer, viewing schools as complex
adaptive systems where multiple interconnected elements (e.g., schedules, resources,
stakeholders) evolve in response to internal and external pressures. Studies by Pacana and
Cabaguing (2024) stress the need for clear structures, while the integration of digital tools (De
Leon & Ortega-Dela Cruz, 2024; Quimsing & Cruz, 2024) demonstrates how technology can

support flexible, personalized learning pathways.

From a Resource Dependency Theory (RDT) perspective (Pfeffer & Salancik, 1978, in
Celtekligil, 2020), program success depends on the strategic acquisition and management of
essential resources. Persistent shortages in learning materials (Requillo et al., 2024; Reyes &

Caballes, 2021) and teacher workload issues underscore the need for institutional support.
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Calls for professional development and role recognition (Perez & Cruz, 2024) reflect efforts to

build internal capacity and reduce reliance on unstable external inputs.

Efforts to foster home-school partnerships (Culduz, 2023; Department of Education, 2024a,
2024b) further diversify resource flows by involving families and communities as co-producers
of learning. Likewise, the promotion of values-based education (Torres & Ortega-Dela Cruz,
2024), student leadership (Wambui, 2024), and ongoing evaluation (Tissenbaum & Slotta,
2019; Gonio & Bauyot, 2025) reflect systemic adaptability and shared responsibility.

In summary, the proposed strategies are not isolated interventions but part of a larger,
evolving ecosystem shaped by cultural, structural, and resource factors. Grounding them in
CHAT, Complexity Theory, and RDT offers a coherent framework for building more responsive,

equitable, and sustainable learning recovery programs.
Conclusions

This study identified key challenges in the implementation of Catch-Up Fridays at a public
senior high school, including limited instructional resources, inadequate teacher preparation,
inconsistent scheduling, unclear guidelines, low student motivation, and weak parental
involvement. These issues, when occurring together, highlight the need for systemic
improvements rather than isolated fixes. Despite these barriers, students and teachers
recognized the program’s potential to support academic recovery, socio-emotional
development, digital literacy, and student leadership. The findings suggest that Catch-Up
Fridays should be fully integrated into instructional planning, supported by differentiated
teaching, formative assessment, and access to contextualized and digital resources. Clear
policy direction, structured implementation, and adequate resource allocation are essential
at the school leadership level. Partnerships with local stakeholders can enhance support and
sustainability. At a broader level, the program demonstrates how inclusive, well-supported

interventions can address learning gaps and promote holistic student growth.

A key limitation of this study is the use of an author-developed scale that has not been
statistically validated with a larger sample. While the scale was designed to align with the
research objectives, its reliability and validity remain unestablished, limiting the
generalizability of the findings. Future research should undertake formal psychometric
evaluation, including reliability testing and validation with broader populations, to strengthen
the instrument’s rigor and support more robust conclusions. Additionally, future research
should explore the program’s long-term outcomes, scalability across different contexts, and
the roles of teacher leadership, learner agency, and community involvement in sustaining its
impact. With continuous refinement and collaboration among stakeholders, Catch-Up Fridays

can evolve into a lasting model for equitable and student-centered education.
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