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  This study investigates how the textual characteristics of grades 7 and 8 English 
textbooks contribute to the enhancement of reading skills. It utilizes a descriptive 
quantitative evaluative content analysis approach. A sample of 20 reading texts, 
composed of 10 from each grade, was selected through purposive sampling 
techniques. Content analysis was employed to gather data about text types, 
sentence types, vocabulary tiers, and contextual clues. The results reveal the grade 
7 textbooks employ expository, descriptive, persuasive and conversational texts 
while the grade 8 textbook uses expository, narrative and poetic texts.  The analysis 
of the results indicates expository texts are prevalent (70%) in grade 7 and 80% in 
grade 8. The texts feature a higher usage of complex sentences at 48.43% and 
simple sentences at 54.92% whereas compound (6.17% and, 4.78%) and 
compound-complex sentences (6.16% and 4.8%) are minimally present in grades 7 
and 8, respectively. The textbooks have an average sentence length of 18.38 (grade 
7) and 17.01 words (grade 8) for their reading texts. Additionally, the textbooks 
demonstrate a broader vocabulary with Tier1showing 42.55 and 56.75, while Tier 2 
had 31.91 and 27.02, and Tier 3 recorded 25.53 and 16.21. Furthermore, 
contextual clues such as definitions are prevalent at 36.36% and 30.5%, with 
examples contributing 27.27% and 20% in grades 7 and 8, respectively. The study 
concludes that the textbooks use of diverse text types, sentence structures, 
vocabulary tiers and contextual clues that support reading skills development 
among students. Finally, recommendations are provided for designing a more 
comprehensive and engaging literacy curriculum. 
 

 Keywords: English textbooks, reading skills, text types, vocabulary levels, sentence 
types, contextual clues. 

 

Introduction  

In Ethiopia, where English is a fundamental part of the curriculum, particularly in the 

Oromia region, the teaching and learning resources employed play a pivotal role in 

enhancing students’ reading skills development. Here it is very important to note that the 

quality and appropriateness of English textbooks play a crucial role in developing students’ 

reading skills and overall language learning. Textbooks form the foundation of language 

input learners acquire in the classroom (Kirkgoz, 2009) and appropriate textbooks play an 

important role in students’ language learning (Raval, 2013). Raval also highlights the 

importance of aligning textbooks to learners’ proficiency levels to enhance their development 

reading skills. 
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Textual features in English textbooks such as sentence structure, vocabulary levels, text 

type and context clues are important in shaping reading skills development. Effective 

textbooks balance challenge and accessibility, cover a range of reading skills, to maximize 

literacy growth (Pressley et al., 2023). 

There are various aspects of textbooks worth investigating, including reading texts, contents 

and reading activities (Putra & Lukmana, 2017). Effective English textbooks often 

incorporates a wide range of texts (narrative, expository, poem, descriptive, argumentative), 

to support students engagement in reading and expose students to real-world language, 

strategy use and skill development (Milković et al., 2025; Suyadi & Husnaini, 2022). 

Different texts invoke varying cognitive processes. For instance, narrative texts often engage 

students’ imaginations and expository texts demand analytical skills. Different genres use 

different language and terminology. Reading various genres exposes readers to a rich 

vocabulary, enhancing their word knowledge. This underscores the need for conducting a 

study to ensure students’ exposure for various types of texts. 

Balanced distribution of sentence structure within reading texts enhances reading 

comprehension and skills development (Ghazzoul 2023; Martiarini, 2015; Yetti, 2021). 

These scholars highlight the idea that balanced sentence structure and lexical density in 

reading texts maintains an appropriate challenge and supports for language acquisition. 

Martiarini (2015) asserts effective textbooks maintain balance between simple, compound, 

complex and compound-complex sentences for providing opportunities for diversified 

reading skills development including, vocabulary, inferencing, reading strategies and critical 

thinking. Hence, a comprehensive analysis of the sentence structures employed in reading 

texts is essential to ensure they are helpful to students’ reading skills development. 

Moreover, sentence length is an important textual factor that influences reading 

comprehension and reading skills development as very long sentences create cognitive load 

on readers and very short ones miss rooms for clarifications and create complexity. Morita 

et al. (2020) claim sentence length influences students’ reading skill development, especially 

those learning English as a second/foreign language. Bunparit & Riabroi (2025), Deyeci 

(2019), Matthews & Follyi (2023) and Scott (2009) assert sentence length that fits into 

students’ reading proficiency level improves understanding.  

The vocabulary level is an important aspect to be considered for reading skill development. 

Brooks et al. (2025) argues texts must possess a wide range of vocabulary types (common, 

academic and domain-specific words) that challenges students without crushing them. 

Therefore, assessing the vocabulary usage in Oromia Education Bureau (OEB) adapted 

English textbooks for grades 7 and 8 is essential to determine their effectiveness in 

facilitating comprehension skills and vocabulary development among learners. 

Finally, contextual clues are another vital element found in effective reading materials. 

According to Fisher & Frey (2022), providing adequate contextual information leads to better 

comprehension and retention of reading material. This underscores the necessity to 
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evaluate how the OEB textbooks incorporate contextual clues to support students’ 

understanding of the texts.  

Thus, this current study investigates the reading passages focusing on text type, vocabulary 

type, sentence structure and contextual clues to analyze how these textual feature support 

learners’ development in reading.   

The effectiveness of reading instruction in Grades 7 and 8, especially for students learning 

English as a second language, is significantly influenced by the quality of the textbooks 

used. The problem that initiated this study is the persistent gap in reading skills 

development support for students in middle school within Oromia, Ethiopia. Despite various 

instructional strategies being implemented, many students continue to perform below 

expected literacy levels, which can be attributed to several factors, including vocabulary 

complexity, lack of engagement with diverse text types, complex sentence structure and lack 

of limited access to effective literacy support through context clues. 

A lack of diversity in text types could limit students’ adaptability to various reading 

situations, ultimately hampering their overall reading proficiency. In addition, different texts 

use different vocabularies according to the genre they belong to. When a certain text type is 

dominantly used, students’ vocabulary knowledge will be limited and they miss the 

opportunity to encounter vocabularies dominantly used in other text genres. Therefore, it is 

crucial to identify whether the textbooks provide a balanced mix of text types such as 

narrative, expository, poem and descriptive texts. 

Sentence structure in the reading texts, including their complexity and length, can impact 

reading comprehension significantly. Texts with overly complex sentences may hinder 

understanding, particularly for learners who are still developing their language skills. 

Analyzing the prevalent sentence structures provides insights into whether the textbooks 

are appropriate for the intended age group to develop comprehension skills. 

The vocabulary presented in the reading materials directly influences students’ 

understanding and retention. Vocabulary that is either too advanced or too simplistic may 

fail to engage learners effectively. Understanding the vocabulary level in these textbooks is 

essential to ascertain whether it aligns with the cognitive and linguistic capabilities of 

students in Grades 7 and 8, who are at a crucial developmental stage in acquiring English 

language skills. 

Contextual clues are vital in aiding comprehension as they assist students in making 

connections and inferring meaning from the text. If the reading texts lack adequate 

contextual clues such as examples, definitions, cause and effect relationships and others 

students may miss the opportunity to practice important reading skills. Thus, evaluating 

how well these textbooks incorporate contextual clues will be instrumental in determining 

their effectiveness in fostering reading comprehension. In sum, in countries like Ethiopia 

where textbooks serve as a key source of the learning input, examining their complexity is 

essential for optimizing the language learning process (Abdollahi-Guilani, 2022; Li et al., 

2025). 
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Previous research has shown that traditional methods of teaching reading may not 

adequately support all learners, particularly those with varying linguistic structures and 

cultural backgrounds (Nazarova, 2024). A local study by Mussa & Fetene  (2020) indicates  

literary texts integrated for teaching reading skills and activities for high school students are 

not helpful to teach reading skill as the texts are linguistically very difficult, culturally 

unfamiliar and unsatisfactory to students’ interest.   

Following the curriculum revision in Ethiopia in 2020, the OEB developed the present 

English textbooks and put them in action. Since their implementation in all schools in the 

region in 2022, the extent to which these textbooks foster the development students ‘reading 

skills has not been examined as far as the researchers’ knowledge is concerned.  Thus, it is 

necessary to illuminate how these elements collectively influence the development of various 

reading skills for diverse student populations in Grades 7 and 8. 

 The study aims to explore textual features of reading texts in terms of text, sentence type, 

vocabulary and contextual clues diversity in supporting reading skills development. By 

examining these textual features, the researchers provide insights about the effectiveness of 

the textbooks in enhancing reading skill development among students in grades 7 and 8.  

Based on background of the study and statement of the problem the following research 

questions were formulated. 

1. What are the prevalent textual features of reading texts in grades 7 and 8 in terms of 

text types, sentence structures, and vocabulary and context clues?  

2. How do the textual features support the development of reading skills among students? 

Literature Review 
This study grounds several interrelated theories that provide a foundation for understanding 

how the characteristics of reading materials can influence literacy development among 

students learning English as a second language. The primary theories informing this 

research are Vygotsky’s (1978) Sociocultural Theory, Schema Theory and the Dual Coding 

Theory. Each of these theories highlights different aspects of learning, reading 

comprehension, and the importance of contextual relevance in instructional materials to 

students’ proficiency level. 

Vygotsky (1978) asserts learning occurs through interpersonal communication and 

collaboration, which emphasizes the importance of cultural tools such as: language and 

educational texts, in shaping learning experiences. This theory particularly highlights the 

Zone of Proximal Development (ZPD), which refers to the difference between what learners 

can do independently and what they can do with guidance and support. In the context of 

this study, evaluating the OEB English textbooks through a sociocultural lens allows for an 

understanding of how the instructional materials support students in their reading 

development by providing appropriate challenges and scaffolding. Texts that are 

appropriately relevant and engaging can facilitate social interaction and collaborative 

learning, ultimately enhancing literacy skills. 
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Schema Theory, as introduced by Rumelhart (1980) and further expanded by others, posits 

that individuals organize knowledge into mental frameworks or ‘schemas.’ This theory is 

particularly relevant when considering vocabulary complexity, sentence structure, and 

contextual clues in the reading materials. If the OEB English textbooks incorporate content 

that resonates with students’ cultural and geographical backgrounds, they are likely to 

activate relevant schemas, which can facilitate comprehension and retention. Furthermore, 

exposure to diverse text genres can help expand students’ schemas and enhance their 

adaptability to various reading contexts. 

According to Dual Coding Theory this theory, Paivio (1986) incorporating both textual and 

visual clues improves comprehension and retention by creating multiple pathways for 

retrieving information. In the context of literacy instruction, the integration of visuals; such 

as images, diagrams, and contextual clues support alongside written texts, can greatly 

enhance the learning experience, particularly for learners who may struggle with language 

processing alone. Evaluating the presence of context clues in the OEB English textbooks 

specifically in their reading texts can help determine their support in fostering reading skills 

development among students. 

Constructivist Learning Theory, influenced by various theorists such as Piaget and Dewey, 

emphasizes active learning where learners construct their knowledge through experiences 

and interactions with their environment. This theory advocates for instructional approaches 

that encourage exploration, problem-solving, and critical thinking. In the context of this 

study, the effectiveness of the OEB English textbooks can be assessed in terms of the 

inclusion of diverse genres, balanced use of sentence structure, rich vocabularies, and 

context clues, thereby enhancing students’ literacy development. 

The theoretical framework established from Vygotsky’s Sociocultural Theory, Schema 

Theory, Dual Coding Theory, and Constructivist Learning Theory provides a comprehensive 

approach to understanding the impact of reading materials on literacy development among 

Grades 7 and 8 students learning English as a second language in the Oromia region. By 

grounding the study in these theories, the researchers analyzed grades 7 and 8 English 

textbooks in effectiveness in developing reading skill through the reading texts the use. This 

framework not only informs the evaluation of the textbooks but also guides 

recommendations for enhancing literacy instruction. 

Textbooks significantly influence curriculum and pedagogical practices. Studies indicate 

that textbooks shape students' literacy experiences, presenting language, genres, and 

contexts that contribute to their overall reading proficiency (Cohen & Cowen, 2021; Graves, 

2016). Effective textbooks provide students with diverse reading materials that are crucial in 

fostering reading engagement and comprehension skills. 

Research indicates that exposure to a variety of text genres is critical for enhancing reading 

comprehension and engagement among students. Johnson and Thompson (2020) note that 

different text genres require varying reading strategies and cognitive processes. A well-

rounded curriculum that incorporates narratives, expository texts, poetry, and informative 
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pieces has been shown to better prepare students for real-world reading tasks 

(Schleppegrell, 2019). Analyzing the dominant text genres found in educational materials is 

vital for understanding pedagogical approaches. According to Duke and Bennett-Armistead 

(2003), a balance between narrative, expository, persuasive texts and poetry enriches 

students’ exposure to various writing styles.  

Research has indicated that expository texts often dominate middle school curricula, as 

they are essential for academic literacy and critical thinking (Beck & McKeown, 2015). 

However, a lack of narrative and poetic texts might hinder students’ engagement and 

creativity in reading. In the context of Ethiopian students learning English, it is essential to 

evaluate whether the OEB English textbooks provide a diverse range of texts, as limited 

genre exposure may restrict students’ ability to adapt to different reading situations in 

academic and social contexts. 

The vocabulary employed in educational texts significantly affects comprehension. Research 

by Beck et al. (2013) emphasizes the importance of tiered vocabulary, noting that exposure 

to academic language is crucial for students, particularly in middle school. The implications 

of using basic, academic, and advanced words reflect on students’ ability to engage with and 

understand materials. Studies measured vocabulary difficulty in textbooks, revealing 

potential barriers to comprehension for many students (Hirsch, 2006). 

The grammatical structure of reading texts also plays a pivotal role in literacy development. 

A study by Berman & Slobin (1994) highlights how varied sentence structures (simple, 

compound, complex, and compound-complex) affect comprehension and cognitive load 

during reading. Exposure to complex grammatical constructs can enhance students’ 

syntactic awareness; however, an over-reliance on such structures can lead to challenges in 

understanding (Chen, 2013). Therefore, a nuanced analysis of sentence structures in 

reading texts is essential for identifying their appropriateness to support reading skill 

development. 

Effective reading texts often integrate contextual clues that facilitate comprehension and 

vocabulary development. Studies show that providing context clues such as definitions, 

examples, and visual aids within texts aids in developing students’ inferential reasoning and 

contextual understanding (Pressley & Gaskins, 2006). Abalkheel & Shen (2024) also claim 

that context clues in texts encourage the development of inference skills among students. 

Thus, the presence of contextual clues in middle school reading passages is also crucial to 

mitigate challenges associated with difficult vocabulary and complex sentence structures 

and supports reading comprehension (McKeow et al., 1985). 

By examining text types, vocabulary levels, sentence structures and contextual clues in 

reading texts, this study aims to provide a comprehensive evaluation of reading skills 

development by the English of grades 7 and 8. Addressing this methodological gap can lead 

to valuable insights in informing future textbook development and instructional strategies 

that promote the development of reading skills among students. 
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Methodology 
This study employed a descriptive-evaluative content analysis approach to investigate the 

characteristics of OEB English textbooks for Grades 7 and 8, focusing on how these 

materials facilitate the development of reading skills among learners. The analysis was 

guided by research questions designed to disclose the dominant features in reading texts 

within the textbooks focusing on text types, sentence structures, vocabulary levels and 

contextual clues. 

To achieve the objective of this study purposive sampling technique was used to select the 

English textbooks adapted and published by OEB for grades 7 and 8. Purposive sampling is 

a method where researchers where deliberately choose materials and participants that are 

most relevant to the research goals, rather than aiming for a statistically representative 

samples (Etikan et al., 2016). This technique is particularly useful when the focus is on a 

specific group or resource that can provide rich and meaningful information. In this case, 

the textbooks were chosen because they are specifically designed for the target grades and 

are directly relevant to examining text types, vocabulary level, and sentence structures that 

influence students ‘reading skills development.  

Following this, a total of 20 reading passages, 10 from each textbook, were purposively 

selected to ensure that the data in the study were comprehensive and representative of the 

reading materials used in grades 7 and 8 despite their theme, length and structure. 

Data Analysis 

Content analysis was used to obtain all necessary data for this study. Content analysis 

entails searching for material such as notes, transcripts, books, newspapers, magazines, 

agendas, and so on (Arikunto, 2010). Ary et al. (2002) assert content analysis method helps 

researchers to evaluate and interpret recorded material within its original context, such as a 

textbook. The data of this research deal with text types, sentence structures, vocabulary 

levels and contextual clues within the reading passages in grades 7 and 8. A structured 

coding sheet was developed to collect data based on the research questions formulated. 

Analytical Framework  

Werlich’s (1975, [1976] 1982) parameters of classifying texts into descriptive, narrative, 

expository, argumentative/persuasive and instructional was adopted to analyze the types of 

texts used in the reading sections of grades 7 and 8 English textbooks, based on their 

purpose. Werlich’s (1975, [1976] 1982) explains descriptive texts aim to show acts or objects 

and focus on static and timeless elements while narrative texts emphasize on time and 

events. Narrative texts tell stories (Roggia, 2011a) and expository texts give information (De 

Cesare 2011). The texts in the textbooks were carefully read and categorized into their 

respective text type categories and counted and changed into percentages and analyzed 

quantitatively in order to get a clearer understanding of the prevalent text type.  

Oshima & Hogue (2007) and Ramdhani et al. (2012) classify sentences in the reading texts 

into simple sentences, compound sentences, complex sentences, and compound-complex 
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sentences based on their structure. The classification of sentences in the sampled reading 

texts was in accordance with the definitions for types of sentences given by Brandon and 

Oshima & Hogue as in below. A simple sentence is made up of one complete subject and 

one complete predicate, and it can be long or short.  Compound sentences are composed of 

at least two simple sentences or two independent clauses that are joined by coordinators 

(e.g. and, but, so, and or). Complex sentences are a sentence type that combines one 

independent clause and one or more dependent clauses that are connected by 

subordination,  relative pronouns and Compound-complex sentences are a sentence type 

that has at least three clauses that consist of any combination of dependent and 

independent clauses.  This sentence type is connected by coordinators and subordination.  

Average sentence length (ASL) was measured for each reading passage to get a sense of 

sentence complexity. ASL shows the typical number of words in a sentence and helps reveal 

how easy or challenging a text might be for students to read. In this study, ASL is calculated 

the formula below for each to examine to and understand how sentence length could affect 

reading comprehension for Grades 7 and 8 learners. 

ASL= 

Total number of in a reading text 

Total number of sentences the 

text 

 

The ASL for each text is added up and divided for the number of sampled texts to display 

the analyzed textbooks’ ASL. 

ASL  in 

textbook     =                          

ASL Of T1 + T2+T3+T4+T5+T6+T7+T8+T9+T10 

10 

 

ASL for each grade was calculated get insights into the contribution of length sentence in 

the textbooks for development of reading skills among student.  

Vocabulary level was assessed by adopting a framework developed by Beck et al. (2015) by 

categorizing vocabulary words in the reading texts into Tier 1, Tier 2 and Tier 3 vocabulary. 

Since there is no single and universally agreed-upon technology (software) that perfectly 

automates the classification), the categorization was made manually. Tier 1 vocabulary 

include basic, everyday words and words that do not have multiple meaning), Tier 2 

vocabulary encompasses high frequency words that occur across a variety of domains and 

those often occur in adult conversation and literature while Tier 3 vocabulary involves 

technical and domain specific terms which require additional support/instruction. Then, 

the words in each text are  categorized into their corresponding tier and counted for their 

presence at grade level. Finally, the data are converted into percentages and analyzed 

quantitatively. 

Using Wongwiwattana & Watanapokakul's (2021) framework, context clues present in the 

reading texts of grades 7 and 8 English textbooks were categorized into definitions, 

synonyms, antonyms, comparison, cause and effect, statistics, description, chronology, 
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consequences and other relevant clues, that contribute to reading skills development. The 

evaluation involved a close reading of each text to identify instances where context clues are 

present, ensuring a thorough understanding of how these clues operate within the texts to 

support comprehension. Finally, the researcher counted how often each feature such as text 

type, sentence structure, vocabulary type and contextual clues appeared in the reading 

passages and converted these counts into percentages. The results were organized in tables, 

making it easier to interpret the data and draw meaningful conclusions. To make sure the 

analysis was trustworthy and consistent, a structured coding sheet was used and the 

consistency of data was double-checked by two independent coders and lead researchers to 

ensure the findings were reliable and valid.  

Findings  
Text Types, Sentence Structure and vocabulary level in Grades 7 and 8  

The percentage and types of texts, sentences, vocabulary and average length of sentences in 

grades 7 and 8 are shown in Figures 1 and 2 below. 

 

 

Figure 1. Percentage of text types, sentence structure and vocabulary   types found in grade 

7 reading texts 

 

Figure 1 indicates expository texts have the highest percentage (70%), while Descriptive, 

Argumentative and Conversational texts have the least (10%) each in grade 7 English 

textbook. The data highlights expository texts are over emphasized.  

Figure 1, shows all the four types of sentences used by the textbook with varying 

percentages. The occurrence of the types of sentence used by the textbook from the highest 

to the lowest percentage is complex sentence (53.60%), simple sentence (33.50%), 

compound-complex sentence (6.17%) and compound sentence (6.16%).  

Tier 1 vocabulary with 48.67% dominates in the textbook, while Tier 2 and Tier 3 

vocabularies have the proportion of 34.21% and 17.09% respectively. An average sentence 

length in grade 7 texts is 18.38.  
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Figure 2. Text types, sentence structure and vocabulary types in grade 8 reading texts 

 

Figure 2 illustrates that expository texts are the dominant text type used by the Grade 8 

English textbook, accounting 80%. Poetry and Narrative texts are represented each with 

10%.  

Simple sentences are found to be the most frequent structure accounting 51.84% in grade 8 

reading texts. Following the simple sentence, the complex sentence has the proportion of 

38.60%. Interestingly, Text 8 presents an equal percentage of simple and complex sentences 

(50%).Compound and compound-complex sentences have smaller representations with only 

4.8% and.4.73% respectively. 

Tier 1 words with an overall percentage of 53.46 dominate in the textbook. Tier 2 and Tier 3 

words account for 29.59% and 16.94%respectively in the textbooks. Sentences in the 

reading texts of grade 8 have an average length of 17.01 words.  

Context Clues in Grades 7 and 8 English Texts 

Figure 3 and 4 present a summary of contextual clues the English texts of Grade 7 and 

Grade 8 use to ease text comprehension.  
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Figure 3. Context clues types in grade 7 english textbook 

 

As shown in Figure 3, texts employ various types of context clues that facilitate 

comprehension and inference skill. The most prevalent type of contextual clue in the Grade 

7 English textbook is Definitions, which accounted for 36.36% of the instances. For instance 

the reading passage ‘Land Conservation’ defines key concepts like preservation, restoration 

and remediation by providing students with precise meanings. This is followed by Examples 

at 27.27% and Comparisons at 21.21%. Consequences and Causal Relationships were also 

present, although in smaller amounts (15.15% and 6.06%, respectively). Other types, such 

as Dialogue, Statistics and Facts, and Chronology, were less frequently used each 

representing 3.03% of the total contextual clues. 

 

Figure 4. Context Clue Types in Grade 8 English Textbook 

 

Figure 4 reveals the grade 8 textbook uses different context clue types that may support 

comprehension and inference skills. Definitions are the most common type of contextual 

clues at 30%. Examples follow closely at 20%. For example, the text ‘Non-farm Economic 

Activities’ lists examples of non-farm economic activities such as "household and non-

household manufacturing, trade, handicrafts, and services. Furthermore, Cause and Effect 

and Descriptive Context each account for 10%. Furthermore, Cause and Effect and 

Descriptive Context each account for 10%. For instance the ‘Personal Hygiene’ demonstrates 

Cause and Effect by explaining how proper hygiene prevents illness and promotes health by 

controlling bacteria and germs. ‘Endemic Animals in Ethiopia’ text exemplifies Descriptive 

Context to detail the spices, their habitats, population decline, and threats.  

Discussion 

The findings of the study show that the English textbooks for grades 7 and 8 incorporate 

various types of texts including expository, descriptive, narrative, persuasive, poetic and 

conversational texts. It shows expository text is the most dominant type with 70% and 80% 
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in grades 7 and 8 respectively. It was also identified that simple, compound, complex, and 

compound-complex sentences are used with different proportions. Complex and simple 

sentences dominate in the texts of the textbooks while compound and compound-complex 

sentences have the minimum percentages. The findings indicate simple and complex 

sentence types dominant in the textbooks. The textbooks integrate all the three types of 

vocabularies types Tier 1, Tier 2 and Tier 3 with different percentage; Tier 1 words are found 

to dominate Tier 2 and Tier 3 in the reading texts. Finally, different types of context clues 

are found in the reading texts of which examples and definitions frequently seen.   

Text Types, Sentence Structures. Vocabulary Types and Reading Skills Development 

The findings of this study show expository texts are prevalent with 70% in Grade 7 and 80% 

in Grade 8. This indicates a deliberate effort to equip students with the skills necessary to 

navigate informational material. Expository texts are vital for learning as they often present 

factual information, processes, and concepts in a systematic manner, which helps students 

develop analytical reading skills. This focus aligns with the growing emphasis on preparing 

students for the realities of high school and college, where the majority of reading materials 

are informational. The findings highlight a dominant presence of expository texts, coherent 

with current trends stressing the necessity of analytical competencies in the digital age 

(Barzilai et al., 2018; Duke & Pearson, 2020). From the analysis of text types diversity it can 

be concluded that the dominance of expository texts in the textbooks could be a a cause for 

students’ limited vocabulary knowledge and poor reading strategy use as the textbooks do 

not provide students opportunities to get familiar with dominant vocabularies and strategies 

of reading common in other text types.  

Exposure to narrative and poetic texts are essential for fostering creativity and emotional 

intelligence (McTigue, 2022). Narrative texts connect students with imaginative themes and 

help cultivate understanding, critical for personal and social development. The findings 

suggest that textbook developers and teachers should incorporate diverse text types to 

enhance students' overall literacy. In sum, the use of expository, narrative, descriptive, 

conversational, persuasive and poetic texts effectively enhances students’ reading skills 

development including vocabulary, reading strategy and critical skills.   

As in Figures 1 and 2, the different percentage of four kinds of sentences (simple sentence, 

compound sentence, complex sentence, and compound complex sentence) reveals the 

textbooks’ design to support reading skills development among students. The study shows 

each textbook use a higher percentage of simple sentences that align with students’ level, so 

that it can be comprehended well by the students to stimulate their intellectual development 

(Mulyanti & Soeharto, 2019).  

The analysis of sentence types indicates the textbooks over emphasizes simple and complex 

sentence types. As in Figures 1 in grade 7 complex sentence accounts 70% indicate the 

textbook choice to engagements students with sentences with multi-layered ideas and 

arguments to create opportunity for critical thinking skill practice including identifying 
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relationships between ideas and drawing inference sand analyzing relationships between 

ideas in clauses within a sentence. This finding is consistent with previous findings that 

advocate for the instructional benefits of complex sentences and promote students’ ability to 

analyze and understand more intricate ideas present in a sentence (Fang & Schleppegrell, 

2021).  

On the other hand, insignificant percentage compound and compound-complex sentences 

are seen in both textbooks. This suggests that students are not being sufficiently provided 

with opportunities to practice connecting independent ideas, a key skill for reading 

comprehension for enhanced literacy performance (Litzinger, 2023). By incorporating 

compound and compound-complex sentences, textbooks could further aid students’ reading 

skills development including making and reviewing arguments effectively to enhance their 

overall reading proficiency.  

The analysis of vocabulary tiers indicates the textbooks integrate all the three types of 

vocabularies types Tier 1, Tier 2 and Tier 3 to support students’ reading skills and 

comprehension. The study found out that the use of Tier 1 vocabulary (48.67%) and 

(53.46%) in grades 7 and 8 respectively support students’ reading comprehension and 

vocabulary development. The analyses indicate academic and domain-specific words 

(34.21% and 17.09%in grades 7)and (29.59% and 16.94% in grade 8) seem to be dense in 

the analyzed reading texts. The study found the significant percentages of Tier 1 and Tier 3 

vocabularies in the textbooks could be one the factors that contribute to students’ poor 

reading proficiency. This finding is consistent with the finding that highlights increased use 

of Tier 2 and Tier 3 vocabularies affects students’ reading comprehension and vocabulary 

learning (Nagy & Townsend, 2021). Thus, teachers and textbook developers should employ 

strategies to scaffold student comprehension and support their reading growth.  

Contextual Clues  

The findings of the study indicate that context clues are used by both English textbooks. 

Type of context clues that are commonly used for reading skills development are definitions, 

examples, cause and effect relationships, comparison and description clues. The study 

found that the textbooks offer students context clues that are beneficial for developing 

students’ reading skill. The finding is consistent with the finding that claim context clues in 

reading texts support students’ vocabulary development and mitigate challenges associated 

with difficult vocabulary and complex sentence structures and supports reading 

comprehension (Li & Doyle, 2022; McKeow et al., 1985). However, by implementing 

strategies that encourage the development of students’ vocabulary, textbooks effectively 

facilitate students' reading development. 

Implications  

The interplay of text types, sentence structure, length and vocabulary levels significantly 

influences students’ reading skill development in middle school education. A well-

proportioned combination of simple, compound, and complex sentences permits texts to 
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cater to various reading levels and styles, promoting a sense of accomplishment as students 

encounter a range of sentence structures. This variety encourages engagement by providing 

accessible language while gradually developing students' abilities to analyze and synthesize 

information effectively. 

A balanced curriculum ensures students develop a comprehensive set of reading skills 

necessary for navigating diverse texts. Students should be provided opportunities to read 

and practice various reading skills using a wide variety of written texts (narrative texts, 

descriptive, persuasive literary texts, and information texts) in both digital and print media 

(Wilson & and MeikleJohn-Whiu, 2022). 

Longer average sentence length of 25.5 words can foster the skills of processing ideas 

though it challenges students. Thus, it requires textbook developers and teachers to 

incorporate various supportive strategies that support comprehension when using 

challenging reading texts. Besides, the incorporation of rich vocabulary covering both 

academic and domain specific words prepare students for their future academic journeys 

though it challenges their language skills.  

Overall, the findings of the study underscore the importance of well-designed educational 

materials that contribute to the middle school students’ cognitive and developmental needs. 

The blend of varied texts, sentence structure, appropriate sentence length, rich vocabulary 

and context clues has implications for students’ reading skills development.  

Limitations  

While this study contributes valuable insights to the field, the researchers acknowledge 

certain limitations. In addition to the metrics used in this study, studies in the future can 

integrate other determinants of reading skills development such as reading interest, 

learners’ reading proficiency level, and motivation to provide more comprehensive and 

generalizable findings.  

Additionally, this study has limitations with its sample size as it solely relies on textbook 

analysis. The study did not incorporate students’ and teachers’ feedback. By acknowledging 

this limitation, future researchers can conduct more robust studies, possibly by combining 

quantitative content analysis with other methods (like qualitative research or experimental 

designs) to provide a more comprehensive understanding of the facilitative role textbooks 

play in enhancing students’ reading skills.  

In summary, the findings of this analysis emphasize the importance of well-designed 

educational materials that contribute to the cognitive and reading skills development of 

middle school students. The combination of varied texts, sentence structures, appropriate 

sentence lengths and rich vocabulary has implications for students’ reading skills 

development. 
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