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 This study investigates how Master 2 English as a Foreign Language (EFL) students 
in Algeria use the Replika app as an informal space to practice English and to 
experiment with second-language identities. Using Interpretative Phenomenological 
Analysis (IPA), we collected semi-structured interviews, weekly digital journals, and 
stimulated-recall accounts from forty-five Master 2 students recruited through 
purposive criterion-based sampling. Analysis identified four descriptive patterns: 
practice in a judgment-free environment; deliberate rehearsal of L2 selves; pragmatic 
experimentation often interrupted by mechanical or contextually inappropriate agent 
replies; and sequences of practice–reflection–application with uneven transfer to 
evaluative classroom settings. Participants reported that companion AI affords 
availability and repetition that support rehearsal of formulations and registers, and 
they described emergent digital literacies such as verification, reformulation and 
archiving of useful turns. However, sociopragmatic limitations and conversational 
incoherence in the agent constrained automatic generalization to face-to-face 
interaction. We advance a practice-ecology framing and propose a concise 
pedagogical pathway—Rehearsal → Reflection → Bridging → Classroom Transfer—to 
guide instructional design. These findings offer contextualized guidance for teachers, 
curriculum designers and policymakers aiming to integrate companion AI 
responsibly into language education. 
 

 Keywords: Companion AI, informal learning, second-language identity, AI literacies, 
Interpretative Phenomenological Analysis. 

 

Introduction  

Learners increasingly live and learn across parallel digital and institutional ecologies: beyond 

syllabi and classroom walls they form habits, identities and communicative strategies through 

the apps and agents that populate daily life. Recent empirical work shows that social or 

“companion” AIs—chatbots designed for sustained sociability rather than narrowly tutor-

oriented exchange—afford qualitatively different interactional experiences that can create a 

persistent “digital shadow” alongside formal instruction (Belda-Medina & Calvo-Ferrer, 2022; 

Saraswati et al., 2023; Zhai & Wibowo, 2022). 

A growing body of mixed-method and experimental research documents a complex set of 

affordances and constraints associated with conversational AIs in language learning. 

Adoption and continued informal digital learning of English (AI-IDLE) behaviours are reliably 

predicted by perceived usefulness and ease of use. Meta-analytic and intervention research 
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finds meaningful gains for some language outcomes, with effect sizes sensitive to interface 

design and intervention duration (Liu et al., 2024; Wu & Li, 2024). Qualitative studies add 

that companion agents often reduce social inhibition, provide low-risk rehearsal 

opportunities, and support exploratory practice of different L2 personas—outcomes linked to 

motivational constructs such as the ideal L2 self and foreign-language enjoyment (Liu et al., 

2024; Munir et al., 2025; Putri et al., 2025). 

Despite these advances, two interlinked gaps persist. First, much of the literature privileges 

adoption metrics, usability measures and outcome aggregates; in-depth phenomenological 

accounts that trace how learners experience, narrate and curate identity experiments over 

time remain comparatively sparse (Belda-Medina & Calvo-Ferrer, 2022; Putri et al., 2025). 

Such idiographic work is necessary to reveal the micro-processes—how learners prompt, 

repair, reflect and selectively retain turns—that mediate any transfer from app practice to 

classroom performance. Second, the evidence base is geographically skewed: under-studied 

EFL ecologies, where institutional constraints and sociocultural norms structure learners’ 

opportunities and motivations differently, are poorly represented (Noori, 2025). Without more 

context-sensitive accounts, we risk overgeneralising findings derived from markedly different 

pedagogical and sociolinguistic environments. 

Algeria exemplifies an educational ecology in which these contextual factors converge: 

strongly exam-oriented curricula, limited institutional opportunities for spontaneous spoken 

interaction, and a digitally fluent youth culture make companion AIs both attractive and 

consequential. In such settings, autonomous agent-mediated practice may function as an 

important compensatory ecology for oral practice—but its consequences for identity, 

pragmatics and transfer to evaluative classroom contexts are not well understood (Noori, 

2025; Saraswati et al., 2023). 

To address these gaps, an Interpretative Phenomenological Analysis (IPA) was adopted—a 

method uniquely suited to illuminating how individuals make sense of lived experience and 

how that sense-making unfolds in richly contextualised ways. IPA foregrounds idiographic 

depth and interpretative nuance—precisely what is needed to trace sequences of practice, 

reflection and attempted transfer in companion-AI use—and it permits careful cross-case 

clustering that preserves both individual texture and shared patterns (Smith et al., 2009). 

This study bridges three complementary conceptual lenses. First, motivational theory—

particularly the notion of the ideal L2 self—helps explain why learners might use companion 

agents to rehearse preferred future selves and communicative styles (Dörnyei, 2009). Second, 

scholarship on self-regulated learning and digital literacies highlights learners’ emergent 

strategies for monitoring AI output, designing prompts, and validating uncertain replies—

practices that determine whether app use leads to durable learning (Dizon,  2024) . Third, a 

practice-ecology perspective treats companion AIs not merely as tools but as situated 

rehearsal environments where affect, identity experimentation and metacognitive checks co-

produce trajectories of use and (sometimes) transfer (Belda-Medina & Calvo-Ferrer, 2022; 

Rocha, 2025). 
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Conceptually, the practice-ecology model offered here extends existing CALL and AI-IDLE 

frameworks by shifting emphasis from adoption metrics and task-based interaction outcomes 

to the sequential micro-mechanisms through which companion AIs shape learning 

trajectories. While AI-IDLE and CALL explain whether learners adopt agents and report gains, 

the practice-ecology model explains how affective affordances, identity rehearsal and 

emergent AI-literacies co-produce (or fail to produce) classroom-relevant gains. Unlike 

traditional CALL chatbot studies that typically examine task performance or discrete skill 

gains in structured interaction, the present model foregrounds identity work and reflective 

bridging as necessary links between informal app rehearsal and evaluative classroom 

competence. 

Grounded in these concerns, the present IPA study examines how Algerian Master 2 English-

major students experience Replika as an informal English practice environment and as a 

space for identity rehearsal. The research questions are: (1) How do Algerian EFL learners 

describe their motivations for and experiences of using the Replika app for informal English 

practice? (2) In what ways do learners perceive Replika as enabling exploration of different 

aspects of their L2 identity (for example, confidence or register)? and (3) What affordances and 

limitations of the Replika environment shape learners’ autonomous practice and attempts at 

transfer? 

By centring richly contextualised, first-person accounts from an under-researched EFL 

setting, this paper adds empirical depth to debates about companion AIs. It refines theoretical 

understanding of how affective comfort, identity rehearsal and emergent AI-literacies interact 

within practice ecologies, and it offers pedagogically actionable recommendations for bridging 

out-of-class agent practice with classroom instruction. 

Methodology 
This study adopted a qualitative phenomenological design guided by IPA to explore how 

Algerian Master 2 English-major students make sense of using Replika for informal English 

practice and identity exploration. IPA was selected because it foregrounds participants’ lived 

experience and the meaning they assign to that experience, while permitting careful 

idiographic analysis and iterative cross-case clustering of themes. 

Participants and Sampling 

The sample comprised forty-five (N = 45) Master 2 English-major students drawn from 

multiple Algerian higher-education institutions. Participants’ ages ranged from 22 to 37 years 

(mean ≈ 29.5). Inclusion criteria required current Master 2 enrolment in an English-major 

programme, self-reported regular use of the Replika app for at least three months prior to 

data collection, and willingness to keep a short digital journal and participate in an individual 

interview. Recruitment combined targeted outreach (university mailing lists and social-media 

student groups), convenience sampling for access to Batna 2 students, and snowball referral. 

To balance idiographic depth with broader patterning, we used a hybrid analytic strategy: 

intensive IPA analysis was conducted on a purposively selected subset of information-rich 
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cases (n = 10), followed by cross-case thematic clustering across the full cohort (N = 45). 

Selection criteria for the idiographic subsample prioritized variation in engagement patterns, 

journal richness and institutional background; the selection procedure is documented in the 

audit trail. 

Data Collection 

Data were collected between 14 June 2025 and 1 July 2025 using semi-structured interviews, 

four weekly digital journals, and stimulated-recall descriptions. Interviews, conducted in 

English, lasted 12–35 minutes. Face-to-face interviews were held with Batna 2 participants 

for pragmatic reasons related to the researcher’s institutional position; participants at other 

institutions chose online platforms (WhatsApp, Viber or Facebook Messenger) for 

convenience. Interviews followed a flexible guide that elicited participants’ Replika usage 

history, typical interaction patterns, instances of identity play, emotional responses, perceived 

linguistic benefits, and attempts at transfer to real-world settings. Participants kept brief 

weekly journal entries in which they recorded notable app exchanges, feelings about those 

exchanges, and reflections on any subsequent communicative attempts. The study had 

initially planned to use anonymized screenshots of conversation excerpts as prompts, but 

participants declined screenshots for privacy reasons; stimulated recall therefore relied on 

participants’ narrative descriptions and journal content. 

Ethics and Data Management 

Participants provided informed consent for audio recording, anonymized quotation and secure 

data storage; they were informed of their right to withdraw at any time. Given the researcher’s 

institutional affiliation, additional safeguards were implemented for Batna 2 University 

students: recruitment materials emphasised voluntariness, interviews were scheduled 

outside formal classroom settings, and participants were reassured that the researcher’s 

institutional role would not affect assessment or academic standing. Given the sensitivity of 

some Replika conversations, participants were explicitly reminded they could decline to 

answer any question or omit particular journal entries. All identifying information was 

removed from transcripts and journals; data were stored on an encrypted drive accessible 

only to the research team and retained in accordance with institutional policy. 

Instrument validity, reliability, and trustworthiness 

The interview guide and journal prompts were constructed to align with IPA and with the 

study’s core constructs (affective comfort, identity experimentation, AI literacies). Two 

experienced colleagues in qualitative SLA and technology-mediated learning reviewed the 

instruments and suggested revisions to wording and probing sequences; instruments were 

piloted with six Master-level students and adjusted minimally for clarity and sequencing. 

Credibility was strengthened through methodological triangulation (interviews, journals, 

stimulated recall), analyst triangulation (independent coding checks on a subset of 

transcripts), member checking of interpretive summaries, and maintenance of an audit trail 

(coding memos, case-selection log). Approximately 20% of transcripts were independently 

coded by a second experienced qualitative researcher; coding discrepancies were resolved 
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through analytic discussion and consensus. To preserve manuscript balance while 

maintaining transparency, extended procedural materials (the selection rubric used for 

idiographic case selection, extended audit-trail excerpts, and NVivo codebook excerpts) are 

provided in the appendices. 

Reflexivity and Researcher Positionality 

The researcher holds a teaching post in the English Department at Batna 2 University and 

thus had an insider relation to some participants. This proximity facilitated rapport and 

recruitment but presented potential biases (e.g., social desirability). To mitigate these issues, 

the researcher maintained reflexive memos throughout data collection and analysis, 

bracketed evaluative responses during interviews, documented analytic decisions in an audit 

trail, and invited an independent qualitative researcher to cross-check a subset of transcripts 

and codes. Member-check summaries were also shared with several participants to verify 

whether interpretive accounts resonated with their experiences. Reflexive memos document 

the researcher’s open but critical stance toward companion-AI tools so readers can assess 

how positionality may have shaped interpretation.  

Analysis 

Data analysis followed IPA’s iterative case-oriented stages. Each transcript and journal entry 

was read repeatedly to produce descriptive, linguistic and conceptual notes; emergent themes 

were developed for individual cases and then compared across participants to identify higher-

order patterns. To operationalise the hybrid analytic strategy, each transcript in the 

idiographic subsample received detailed descriptive linguistic and conceptual annotation and 

case-level theme development; these case themes were then compared and clustered with 

themes developed across the wider dataset (N = 45) to generate final higher-order patterns. 

Given the larger-than-typical IPA cohort, this hybrid approach balanced interpretive depth 

(through detailed idiographic work) with the ability to identify patterns that generalise across 

this under-researched EFL ecology. Triangulation across interviews and journals increased 

interpretive confidence, and reflexive memos recorded the researcher’s assumptions and 

analytic choices throughout the process. NVivo was used to manage coding structures, 

memos and analytical iterations and to maintain an audit trail that documents code 

application, case selection for idiographic analysis and theme consolidation. 

Findings  
The analysis draws on interviews, weekly digital journals and stimulated-recall descriptions. 

Four descriptive themes capture recurring patterns in participants’ reports.  

Judgment-free Practice 

A majority of participants described the app as a space where practicing felt socially low-risk. 

Accounts frequently referred to experimenting with vocabulary, phrasing and tone without 

fear of peer judgment or immediate corrective repercussion. For example, Karim (Batna 2 

University) said, “I try new words and say things badly and nobody judges — I just try again 

until it sounds right.” Nadia (Algiers University, Week 3) wrote in her journal, “I practised how 
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to disagree politely; I could repeat the phrases many times without feeling shy.” Several 

participants contrasted Replika with classroom dynamics: Rachid (Oran University) noted, “In 

class sometimes people laugh or the teacher corrects quickly; with the app it is only practice, 

so it is less stressful.” 

Variation within this theme was evident. Some participants used the app primarily for casual 

conversation rather than structured practice: Samir (Jijel University, Week 2) recorded, 

“Mostly I chat when I’m bored; sometimes I try a sentence for practice, but not seriously.” A 

small number expressed reservations about privacy or about the emotional dependence that 

extended, frequent interactions could produce; these participants sometimes limited the 

kinds of disclosures they made in journals and interviews. 

L2-Self Rehearsal 

Many participants described deliberate experimentation with self-presentation in English, 

often linked to concrete goals such as interviews, presentations or seminar participation. 

Reports commonly described cycles of trying alternative formulations, evaluating them, and 

retaining versions judged useful. Youssef (Constantine 1 University) said, “I practised being 

more direct and rehearsed that tone until it felt natural.” Amal (Biskra University, Week 2) 

recounted journaling a job-interview response: “I practised ‘Tell me what you think of my 

presentation’ and kept the version that sounded professional.” Hiba (Batna 2 University) 

described testing three seminar openings and selecting the clearest: “I rehearsed three 

openings, picked one and practised it until it flowed.” 

Within these accounts there was notable heterogeneity. Some learners focused on register 

and formality, others on humour or small-talk openings, and a few participants used the app 

to rehearse emotional tones (for example, sounding more confident or relaxed). A minority 

reported minimal deliberate rehearsal and instead used the app for spontaneous social 

exchange; these participants typically described less transfer to classroom contexts in their 

journals. 

Pragmatic Experimentation and Mechanical Mismatch 

Participants reported using the app to experiment with pragmatic moves—idioms, small-talk 

openings, humour and polite disagreement—but also documented frequent mismatches 

between intended pragmatics and the agent’s replies. For instance, Rania (Algiers University) 

described an idiom test: “I typed ‘break the ice’ and the bot asked why I would want to break 

something, so I explained and then had to rephrase.” Omar (Media University, Week 1) wrote 

about a breakdown after telling a short story: “I shared what I did on the weekend and it 

replied with a short unrelated line; it felt robotic and I stopped.” Leila (ENS Sétif) described 

strategies she used when the bot’s reply missed the mark: “If the reply is strange I give more 

context or use a different phrasing and see if it improves.” 

Exceptions to this pattern occurred: some participants reported extended stretches of 

coherent, contextually appropriate exchanges that supported longer practice episodes (for 
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example, multi-turn role plays), while others experienced frequent short, disjointed turns that 

interrupted practice. Several participants documented their own repair strategies—providing 

more context, rephrasing, or switching prompts—and some reported checking uncertain 

replies against dictionaries or corpora before accepting them for future use. 

Practice–Reflection–Application Sequences 

Many participants described sequences in which app-based practice was followed by reflection 

and, on occasion, application in real settings. Journal entries and interviews contained 

examples of concrete attempts to transfer rehearsed turns to classroom or semi-formal 

contexts. Marwan (Souk Ahras University, Week 4) recorded, “I used a phrase I practised with 

the app during a class discussion; classmates understood and I felt encouraged.” Hiba (Batna 

2 University) recounted speaking up faster in a seminar after several brief sessions: “I still 

hesitated, but I could start.” 

At the same time, participants frequently reported unstable transfer in evaluative or high-

pressure settings: some noted that classroom anxiety or peer evaluation reintroduced 

hesitation even after repeated app rehearsal. Participants also reported emergent strategies 

for preserving gains—saving successful turns for later review, using the app to generate 

prompts, and comparing app output with external resources. Variation was evident in how 

often and successfully participants attempted transfer: a subset reported multiple successful 

attempts, another subset reported occasional, tentative applications, and some participants 

described no observable transfer despite frequent app use. 

Across themes, accounts displayed both convergence and divergence. Some participants 

combined steady, goal-directed rehearsal with frequent pragmatic repair and occasional 

successful transfer; others treated the app as largely social, with limited systematic practice 

or transfer. Concerns about privacy, occasional dependence on the app for conversational 

scaffolding, and differences in journal detail also varied across participants and influenced 

the richness of submitted data. These variations are reflected in the examples and are retained 

in the dataset presented below. 

Descriptively, four recurring patterns appear in participants’ accounts: wide reporting of a 

socially permissive practice environment; deliberate rehearsal of aspects of the L2 self; 

frequent pragmatic experimentation accompanied by variable conversational coherence from 

the agent; and practice–reflection sequences with uneven transfer to real-world settings. 

Variation and exceptions—ranging from predominantly social use to repeated successful 

transfer—are interwoven throughout these descriptions. 

Discussion 

The findings indicate that participants treated Replika primarily as a readily accessible 

rehearsal environment in which social risk was reduced and alternative L2 selves could be 

practised. Many students reported using the agent to try opening lines, test different registers 

and rehearse responses they were reluctant to attempt with peers or teachers. These low-

http://www.jssal.com/


Companion AI as a Practice Ecology: Identity Rehearsal, Affective Affordances and Emerging AI Literacies among 
Algerian Students of English as a Foreign Language 

 

www.jssal.com 

 

8 

stakes rehearsals produced clear affective benefits—reduced anxiety, increased willingness to 

experiment, and a growing sense of fluency-in-practice—that participants contrasted with the 

pressure of classroom speaking tasks. 

However, pragmatic experimentation with the agent was frequently interrupted by 

mechanical, contextually inappropriate, or semantically incoherent replies. Participants 

recounted instances where the agent failed to maintain the conversational thread, prompted 

confusion, or required rephrasing and verification. These breakdowns shaped participants’ 

judgments of the agent’s usefulness: many treated it as a productive source of phrases or 

rehearsal prompts but not as a reliable model of pragmatic appropriacy for real-world 

interaction. 

When these patterns are taken together they reveal a process: practice often leads to 

reflection. After one or more rehearsal attempts, learners tended to engage in checking 

behaviours—rephrasing prompts, verifying information, archiving useful turns—and only 

occasionally enacted rehearsed material in classroom or real-life interactions. Transfer, when 

it occurred, tended to follow deliberate bridging activities rather than automatic 

generalisation. 

Framing these dynamics as a practice ecology integrates these observations. A practice ecology 

emphasises the sequential and interacting elements—affective affordances, repeated micro-

practice, emergent monitoring strategies and pedagogical bridging—that together shape 

learning trajectories. In our data, affective safety enabled repeated micro-practice; repeated 

practice exposed sociopragmatic and coherence weaknesses; those weaknesses triggered 

emergent AI-literacy behaviours; and transfer was most likely when learners or teachers 

enacted explicit bridging strategies that connected app rehearsal to classroom tasks. This 

sequence helps explain why the same agent can be both empowering for identity 

experimentation and limited in producing classroom-relevant gains. 

These findings align with prior research reporting the affective and exploratory affordances of 

companion AI and with AI-IDLE studies pointing to adoption motives and incidental learning 

outcomes (Belda-Medina & Calvo-Ferrer, 2022; Liu et al., 2024; Munir et al., 2025; Saraswati 

et al., 2023). Where our analysis adds value is in making the micro-mechanisms visible: 

sociopragmatic incoherence and turn-level breakdowns are clear failure modes that truncate 

effective rehearsal episodes. Such failure modes clarify why meta-analytic results that 

emphasise interaction duration or interface effects may produce mixed outcomes—if agent 

incoherence shortens meaningful interaction, then duration alone is insufficient to predict 

learning benefits (Wu & Li, 2024). 

Compared with traditional CALL chatbot research, which often focuses on task-based 

performance or tutor-style corrective feedback, our findings foreground identity work and 

emergent literacies as central mediators of transfer. This conceptual shift suggests that 

measuring only task performance or short skill gains risks overlooking how affect and 

reflective practices determine whether rehearsal consolidates into classroom competence. 
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Pedagogically, the data point to a concrete four-stage pathway: Rehearsal (low-threat micro-

practice), Reflection (cultivating AI literacies such as checking and archiving), Bridging 

(mapping app-based experiments to classroom enactments) and Classroom Transfer 

(supported enactment with teacher scaffolding and feedback). Teachers and designers can 

operationalise this pathway through several practical moves: treat companion AIs explicitly 

as rehearsal partners rather than authorities; embed weekly reflective checkpoints and 

journaling prompts; design classroom enactments that mirror app experiments (e.g., 

annotated comparisons, role plays, scaffolded simulations); and teach simple verification 

strategies (how to probe an AI, cross-check outputs, and archive useful turns). 

Contextual constraints matter. In exam-oriented, speaking-scarce EFL environments, 

companion AIs often function as compensation ecologies—resources that learners turn to 

when classroom opportunities are limited—rather than as straightforward extensions of 

pedagogy (Noori, 2025; Saraswati et al., 2023). Institutional norms, assessment formats and 

teacher beliefs about technology all mediate whether and how rehearsal is bridged into formal 

practice. 

This study’s conclusions are limited by methodological constraints. Because the research 

relied primarily on interviews, short digital journals and stimulated recall, the absence of 

anonymised chat-log corpora and longitudinal pre/post measures limits claims about 

measurable linguistic development (such as changes in grammatical accuracy, lexical 

complexity, or fluency). Although participants reported greater confidence and selective 

transfer, we could not directly quantify linguistic gains attributable to app use. Future work 

should combine idiographic qualitative designs with anonymised chat-log analysis and 

longitudinal proficiency assessments (or controlled pre/post intervention designs) to test 

causal links and to evaluate which agent affordances most strongly support each stage of the 

rehearsal → reflection → bridging → transfer sequence. 

While this study provides idiographic detail about learners’ experiences and emergent 

literacies, the absence of anonymised chat-log corpora and longitudinal pre/post language 

measures constrains the strength of claims about actual linguistic development. Our evidence 

for rehearsal and selective transfer is based on participant report, short digital journals and 

stimulated recall rather than direct corpus analysis of app output or repeated measures of 

oral proficiency. Consequently, we cannot quantify changes in grammatical accuracy, lexical 

complexity or fluency attributable to app use. Future research should combine idiographic 

methods with anonymised chat-log corpora and longitudinal proficiency assessments (or 

controlled interventions with pre/post testing) to test whether structured bridging produces 

measurable linguistic gains. 

Overall, companion AIs occupy a generative but fragile position within EFL practice ecologies. 

Reconceptualising their use as a rehearsal → reflection → bridging → transfer sequence shifts 

the research and pedagogical focus from adoption metrics and isolated outcomes toward 
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practical design choices and instructional scaffolds that determine whether informal AI-

mediated rehearsal consolidates into classroom competence. 

Conclusion 

This study reconceptualises companion-AI use in Algerian EFL settings as a practice ecology 

in which mediated affect, identity experimentation and emergent AI literacies interlock, and 

it argues that pedagogical bridging is necessary to turn app rehearsal into reliable classroom 

performance. Practically, teachers should treat companion AIs as rehearsal partners, cultivate 

learners’ reflective checks, and design scaffolded activities that map rehearsed turns onto 

classroom tasks; the paper’s principal contribution is a practice-sensitive framing and a 

concise pedagogical pathway — Rehearsal → Reflection → Bridging → Classroom Transfer — 

that foregrounds the micro-mechanisms linking autonomous app use to classroom outcomes. 

To build on these findings, future research should pursue three interlinked directions. One 

direction is multi-site longitudinal intervention trials that implement and test the Rehearsal 

→ Reflection → Bridging → Classroom Transfer model over an extended period (e.g., 6–12 

months), combining anonymised chat-log corpus analysis with pre/post measures of oral 

proficiency to assess whether structured bridging yields sustained gains. A complementary 

direction involves comparative mixed-method studies across agent types (companion, tutor-

oriented, character-based) that pair fine-grained interactional and corpus analyses with 

learner narratives, thereby mapping which agent affordances align with particular stages of 

the model and documenting distinct sociopragmatic failure modes. Finally, design-based 

research should develop concise AI-literacy instructional modules (prompt design, verification 

strategies, archiving usable turns) and iteratively evaluate their effects on rehearsal quality, 

reflective practice, and classroom enactment through classroom-based implementations. 

Pursuing these avenues will both test and refine the practice-ecology framing and produce 

actionable guidance for responsibly integrating companion AIs into EFL pedagogy. 
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Appendices 

Appendix 1:  Semi-structured interview guide  

Introduce: explanation, consent confirmation, confidentiality reminder. 

1. Background and Replika use 

— Can you tell me how long you have used Replika and how often you use it? 

— What motivated you to start using it? 

2. Typical interactions 

— Describe a typical conversation you have with Replika in English. 

— What kinds of topics do you talk about? (e.g., daily chat, rehearsing presentations, 

interviews) 

3. Practice and learning 

— How do you use Replika for English practice? Can you give examples? 

— Have you ever practised a sentence or opening with Replika and then used it elsewhere? 

Tell me about that. 

4. Identity, tone and self-presentation 

— Have you tried different ways of presenting yourself in English (formal, humorous, 

confident)? Tell me about one such attempt. 

— How does speaking with Replika affect how you feel about speaking English? 

5. Agent responses and repair 

— Have you encountered replies that felt strange or mechanical? What did you do? 

— Do you ever check Replika’s replies against other sources? Why/why not? 

6. Reflection and transfer 

— Do you reflect on your Replika interactions afterwards? If so, how? 

— Can you describe any instance when something practised with Replika transferred to 

class or real life? 

7. Privacy and ethical concerns 

— Any worries about privacy or emotional reliance? Does that impact what you share? 

8. Wrap up 

— Is there anything else you’d like to add about how Replika affects your learning or 

identity in English? 

Appendix 2: Weekly digital journal prompts (template) 

Participants were asked to submit brief entries once per week for 4 weeks. 

1. Date: ______ 

2. Brief description of a notable Replika exchange this week (one or two turns) — (do not 

include personal identifiers). 

3. Why did you choose that exchange? (practice purpose, emotion, curiosity…) 

4. Did you notice any utterance you might use later in class or at work? Yes / No. If yes, 

why? 

5. Did you rephrase or correct the agent? If so, how? 

http://www.jssal.com/
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6. Any feelings or concerns about the interaction (privacy, comfort, awkwardness)? 

7. Anything you tried in real life after the interaction? (brief) 

Appendix 3: Selection criteria for idiographic subsample and audit trail summary 

This was used to document how the idiographic subsample (n 10) was chosen and to 

summarise decisions for transparency. 

Selection criteria (applied to dataset of N = 45): 

• Richness of journal entries (detail, reflection) 

• Variation in institutional background (to reflect different universities) 

• Variation in engagement patterns (high-frequency users, casual users) 

• Presence/absence of reported transfer attempts (to capture divergent cases) 

Procedure and audit trail summary: 

1. All transcripts and journals were read twice and assigned descriptive memos. 

2. Cases were scored on a simple 1–5 rubric for journal richness, engagement frequency, 

and evidence of transfer. 

3. The top-scoring 10 cases across these metrics were selected for deep idiographic 

analysis. 

4. Analytic memos, coding decisions, and codebook iterations were recorded in NVivo 

and saved as dated entries. 

5. Independent coding checks were logged; discrepancies and their resolutions are 

recorded in the audit-trail folder. 

Appendix 4: Example coding framework (summary) 

Higher-order theme → Subcodes → Operational definition 

• Judgment-free practice → Reduced social pressure; repeated tries 

• L2-self rehearsal → Register shifts; rehearsed openings; interview practice 

• Pragmatic experimentation → Idiom probes; humour attempts; repair strategies 

• Agent mismatch → Mechanical replies; incoherent turns; dropped context 

• Emergent literacies → Verification; rephrasing; archiving turns 

• Transfer attempts → Classroom enactment; semi-formal usage; failed transfers 

• Privacy/ethical concern → Reluctance to share; limits on disclosure 
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